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INTRODUCTION

The West Virginia Board of Regents, at its meeting on October 2, 1973,
adopted The West Virginia State Plan for Teacher Education Programs in Special
Education as Its OHIICII!OT guide for the development of such programs in the West
Virginia institutions of higher education, and as its official report to the Bureau
of the Handicapped, United States Office of Education, concluding a two-year
study of the subject funded by the Bureau. The Board nofed at the same time
that all new teacher education programs in special education proposed by insti-
tutions in the State system of higher education must be approved individually by
the .Board of Regents and by the West Virginia Board of Education in conformity
with existing procedures. '

In adopting the plan, the Board of Regents did not intend to create a
static document. Conditions change, and experience brings new insights.
Through the efforts of the coordinator and the advisory council proposed by the
plan, additional studies will be conducted, activities regularly evaluated, and
modifications proposed. lllustrative of this principle, the plan proposes that no
undergraduate teacher education programs in specific leaming disabilities be
initiated until additional information is available. The West Virginia Depariment
of Educution is reported to be in the process of re-evaluating the present certi~
fication standards, and there is some doubt as to whether or not the specific
learning disabilities will continue to be an undergraduate field of specialization.
When a decision is made, the plan can be amended accordingly.

Synopsis of the Steps Leading to the Completion of the Plan

This plan for teacher education programs in special education was devel=
oped under the auspices of the Board of Regents, but it is the product of the
efforts of many persons and groups.

Personnel of the Bureau of the Handicapped of the United States Office
of Education pointed out to the Board of Regents early in 1971 the necessity ror
such a plan if federal funding was to continue for West Virginia institutions.
Beginning July 1, 1971 the Board wes awarded a grant by the Office of Educc.tion
to conduct a needs study and to develop a state plan. Dr. J. Douglas Machesney,
then Director of Special Projects and Educational Resources on the Regents' sraff,
was appointed project director and continued in that capacity until December 31,
1972,

The cooperation of Dr. Daniel B. Taylor, State Superintendent of Schools,
and the personnel of the West Virginia Department of Education was elicited for
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the project. All public and private institutions of higher education in West
Virginia were invited to participate, and a committee of representatives from .
Interested colleges and universities and from the Department of Education met fo
plan the study. Dr. Harold W. Heller, Area Head for Special Education in the
College of Education at the University of Alabama, was retained as a consultant.
Several research projects related to special education needs in West Virginia were
conducted under the general direction of Dr. Allen Blumberg with the support and
assistance of many persons from the educational community.

Early in 1973 Dr. William P. Turner, Director of Academic Affairs for the
Board, replaced Dr. Machesney as project director following his resignation from
the Regents' staff. In March the West Virginia Board of Education approved
several new teaching fields in special education and thus opened the way for the
allocation of programs among the colleges and universities.

The final stages of the preparation of the plan were discussed with the
presidents of the public colleges and universities during the April and May meet=
ings of the Advisory Council of Public College Presidents, and with the private
college presidents during the May 1973 meeting of the Advisory Council of
Private College Presidents. Interested presidents were invited to send repre=-
sentatives who could speak for their institutions at a policy level to a meeting on
May 31, 1973, at which time they presented verbally and in writing their
institutional aspirations in the field of special education.

During the summer of 1973, Dr. Lowell Johnson and Dr. Russell Fitzgerald,
serving as Research Associates for the Board, contacted each interested institution
of higher education and then compiled the first draft of the plan. The program
section of the draft was then sent to the president and to the institutional repre=
sentative ot each interested college and university. The proposals were then
reviewed at meetings during September with personnel from the West Virginia
Department of Education, with representatives from graduate institutions, and with
representatives from both public and private undergraduate institutions. Dr. Heller,
who had participated in the institutional meetings, then revised the draft into the
final version of the plan which was adopted by the Board of Regents at its meeting
on October 2, 1973.

The Board of Regents axpresses its appreciation to the many persons and
groups who have contributed their time and efforts toward the development of this
plan.

'EC ii
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CHAPTER 1
Problem

I. Backgrouna

In January 1971, the Department of Health, Education and
Welfare, Office of Lducation, Division of Training Programs,
Bureau of Education for the Handicapped (BEH), informed the
West Virginla Board of Regents that block funding might be made
avellable for a state-wide plan for the preparation of persons
to provide speclal education services. Representatives from
the BEH, the Board of Regents staff, the West Virginia Depart-
ment of Education, and the interested universitlies and colleges
met to consider the usuggestion. A proposal for a planning proj-
ect was then submitted to the BEH.

The Board of Regents received a planning grant to determine
need and direction for special education services for institu-
tions of higher education in West Virginlia. Under the direction
of Dr. J. Douglas lachesney, then the Director of Planning and
Rescarch on the staff of the Board of Regents, a planning com-
mittee composed of the Board of Regents, representatives of
concerned institutions of higher education and personnel from
the State Department of Education was formed. 1In consultation
with Dr. Harold W. Heller, Chairman of the Department of Special
Education at the University of Alabama, it was decided to survey
an area selected as a sample for the state plan. Dr. Danlel 5.
Taylor, State Superintendenf of Schools, and Dr. Roger Elser,
Director of Special Iducatlon in the Department of Lducation,
coopesated in arranging tne study.

II. iieed

According to the Comprenensive Education Plan for 1971 as
presented by the West Virginla bLepartment of Lducation, pro-
Jeetions for speeilal education services for children of Vest
Virginia incdicate that 12 to 15 percent of the children of
schiool age vill neecd ald. 'These percentazes are from national
fijures tnat are generally used by the Burcau of kducation for
the liondlcapped. lowever, all persons concerned with this plan
felt a study was necded to deteriniine if national percenteges
werc rcalistic for VYest Virginia's spcelal cducation scrvice
needs. an estimate based on the 12 to 15 percentages indicates
that more tnan 5,000 persons are needed to provide special cdu-
cation services immediately. At the present rate of preparation,
approximately 150 per ycar, and assuaing an attrition rate of
zero it will take 30 years to mcet necds estimated for 1975.
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Counties with widely differing population densities have
projected plans for additional speclal education personnel to
alleviate and satisfy the needs of their exceptional children.
In order to realistically plan for the preparation of appro-
priate special educatlion personnel a state-wide plan was
needed. fThe Board of Regents in consultation with che other
12terested persons undertook the task of developing such a
plan.

After the mandatory legislation of 1969, the West Virginia
Department of Lducation began to establish the competencies and
areas for a state-wide teacher training program and standards
for tiacher certification in special education. (See appendix

B . -

III. Introduqﬁion

The most important factor in the educational developrent
of all children is a competently trained .teacher. Schools need
tcachers who can provide an emotionally secure environment in
the classroom, perceive and respect individual differences of
students, vary learning experiences, and demons.rate a sense of
respect for each human being. This 1s especially true for
teachers of handicapped students. While improver .nts have been
made in the education of the handicapped, the present situation
is far from ideal. Sidney P. iiarland, U.S. Commissioner of
i\ducation, has deplored the fact that less than one half of the
nation's handlcapped chlldren of school age are recelving the
special education they need. Figures released by the Bureau of
Education for the Handicapped, U.S. Office of Education, grapni-
cally depict the remaining need. (See Figure 1 , page 3.)

S ——

IV. Statement of the Problem

For the past decade the Bureau of Education for the Handi-
capped, Division of Training Programs, has funded special edu-
cation training programs at iest Virginia and ilarshall Univer-
sities. In more recent years, West Virginla University-Lkanawha
Valley Graduate Centcr, now the Vest Virginia College of
Graduate Studies, and Glenville State College have also been
included in tnils federal funding. '

These state colleges and universitles have been training
special cducation tcachers primarily in the fleld of mental
retardation. Only in recent yezrs has a limited attempt been
made to train spceial education teachers for other types of
handicapped children. :
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Figure 1

ESTIMATED NUMBER OF HANDICAPPED CHILDREN
IN THE UNITED STATES, 1971-1972

T g | i ]
!HandicappeiﬂandicappedHandicappedHandicappedChildren 2
| children Children: Chilldren Children Still !
Age 5-19 Age O-Hi Age 0-19 Served Unserved .

3

Speech . : . '
Impalred f 2,112,600 327,900 | 2,440,500 | 1,360,203 1,080,297
Emotionally |
Pisturbed 1,207,200 180,800 i 1,388,000 156,486 1,231,514
! '
Mentally ;
?etarded . 1,388,300 309,200 . 1,697,500 872,213 825,287
Learning ? ' ’
pisabled : 603,600 93,700 697,300 166,53H| 530,766
hard of i | ; .
Hearing "~ 301,800 ! 46,800 348,600 43,915 304,685
. . i i
Deaf 45,300 7,000 52,300 35,624 16,676
Erippled | ‘ i

nd Other . ! :

ealth , 301,800 . 46,800 348,600 182,636 . 165,964
Impaired |
Visually % i
;mpaired ' 60,400 9,400 69,800 30,6303 39,170
fulti-- i ' |
liandicapped 35,800 5,100 40,900 9,310 ; 31,590
TOTAL 6,056,800 | 1,026,700 | 7,083,500 | 2,857,551 :u,zzs,gug
. : { _

Source: Bureau of lducation of the Handicapped,
U.S. Office of Education, 1972
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The size of the professional staff in these special edu-
cation departments has been extremely limited. In most cases,
there has been only a token number of terminal degree staff
members, and the schools have used many of thelr own graduates
in the training progran.

The West Virginia Board of Regents 1s presently conducting
a definitive examination of the existing speclal education
training programs at the colleges and universities. The neces~-
sity for sucn an examination is based on the followlng:

l. The necesslity of providing appropriate special educa-
tion training programs at colleges and universities
to implement the state specilal education law which
becomes mandatory legislation in 197).

2. The necesalty of devising a minimum program which is
capable of sustaining itself on regular institutional
funding.

3. The request of the Division of Training Programs,
Bureau of iducation for the llandicapped to prepare
applications for block grants of funds.

Buring 1971-72 the Vest Virginia Board of Regents desig-
nated personnel to make this examinatlon and to offer solutions.
Staff mcnovers of the Board of Regents are working with other
2tate aizencies 1in the preparation of a program for block grant-

ng.

V. Purpose

The West Virginia Board of Regents has set forth the fol-
lowing objectives for developling a state-wide plan for the
offering of special education programs at the colleges and
universities in this state.

Objectives:

1. To formulate a comprehensive nerds analysis for
speclal education programs in tle State of West
Virginia.

2. To develop an lnnovative plan for providing spe-
cial education programs at colleges and univer-
sitlies to traln special education personnel.

3. To develop . lans for alternative programs for
tralning oDOCiul education personnel.

h, "o initiate a system of evaluation for all train-
ing, prozrans.
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" Procedure and ilethodolory

The development of a state-wide plan for training pro-
grams in special ecducation was carried out under the general
supervision of the virector of Planning and Research of the
West Virginia Board of Regents. A speclalist in the area of
speclal education was employed on a part-time basls to gulde
the technical aspects of the study and supervised the activi-~
ties of two graduate researcn asslstants.

A committec consisting of one representative from each
public and private collese and university in the state served
in an advisory capacity to the Board of HRegents and the study
staff. Consultants were employed to advise the study team in
certaln problem arees.

The following objectives were formulated as &a basis for
the plan. Proposed procedures and suggested activities are
discussed in relationship to eacia objective.

Objective I. 7o Formulate a Comprechensive leeds Analysls for
Special iducation Frograms in the State of West
Virginia

The appointed staff of the West Virginia Board of Regents
cooperated with the staff of the Livision of Special rducation,
West Virginia Departmnent of kducation, in formulating the needs
analysls of special education programs, particularly as it
related to tne 1974 mandatory special education law.

It must be empnasized shat the neceds analysis of speclal
education was more than & mere survey of statistical findings
of handicanpcd children. It was essential that consideration
be glven to present and future population trends in thls state.
It vecamne necessary to deternine geographic locatlons of various
types of haindicapped children. “his latter point became crucial
in determining the priority of training programs in speclal edu-
cation. : :

@t became evident that plans would have to be prepared
to aid county school systems in developing cooperative plang
for cducating nandlcapped childrenzj Such plans were to provide
for creative approacnes, such as residential educatlon away from
the houe, schools for varlous types of haadicapped children, and
tiic preparatlon of itinerant tcachers and sub-professionais.
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Objective II. To Develop an Innovative Plan for Providing
Special Lducation Programs at Colleges and
Universities to Train Special Education
Personnel

The inabllity of state colleges and universities tn
adequately staff the special education departments is siallar
to the critical national problem in this particular field »f
education. llowever, to be concerned only with the numbe.: of
professional personnel is to misrepresentc the priorities.

The fundamental priority must be a concern for the qualic; of
the special education programs and the relationship of the
programs offered to the state's needs for the handicapped
children. During the 1971-72 academic year, the study staff
examined the problems related to special education and gave
consideration to all aspects of these problems in developing
a state-wide plan. Among the considerations made are the
following:

1. It 1s impractical for all of the institutions of
higher education to develop comprehensive special
education training programs. The Board of Regents
would coordinate the preparation of a proposed
plan whereby the tralning of particular special
education personnel would be the primary concern
of selected schools.

2. Therc 1s only a limited number of qualificd special
educatlon personnel in the colleges and universities;
therefore, a re-examination of traditional and inno-
vative approaches must be considered. One approacn
would be a more effective use of personnel. (Consid-
eration might also be given to alternate plans such
as consortia arrangements or the use, on a part-time
basis, of personnel in other state agencies or
private organizations.

3. There is a need to provide a meaningful sequence from
undergraduate to graduate courses 1. specilal education.
A similarity of course content in a core program at
the various undergraduate institutions would permit
the continulty that 1s necessary. A re-~-examination
of existing course content may assist in determining
wnether or not new courses might nced to be developed
for all institutions.

k. Since traditional training programs develop only
speclalists in one area of special education, the
poscibllity of training persons equipped to work in
many areas of speclal education should be investiprated.
Here agaln the concept of a core program mentioned in
Iten 3 may be helpful.
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5. Some areas of speclial aducation may not require
highly specialized personnel. Consideration could
be given to the development of training programs
which will provide pararrofessionals.

6. ‘Most special educestion personnel hase been trained
as classroom teachers. Very little has been accom-
plished in the tralning of administrators, suger-
visors, and other related personnel for this field.
A comprehensive program might be developed at one of
the colleges or universitlies to train persons for
these specific positions.

The above mentioned considerations represent a tentatlve
series of ldeas. It 1s obvious that there are other problems
and cther solutions that will need to be examined in relation
to this objective.

Objective ITII. To Develop Plans for Alternative Programs for
Tralning Special Education Personnel

Theoretical knowledge galned in the classroom must be put
into practice by students. This might be accomplished through
programs that wlll allow teachers to attempt classroom applica-
tion of the new techniques. There 1s also the need for re-
exanmining programs for teachers who wish to take advanced work
in this field. There 1s a critical need for the enrollment of
undergraduates in the training programs in the colleges and
universities, and there 1is also the need to examine special
education training programs for the secondary schools.

Some possible solutions include:

l. The offering of workshops and in-service training
programs for college credlit in special education on’
the county level.

2. The development of master special education teachers
whose responsibility might be to train inexperienced
teachers at in-service meetings. Graduate students
might be gilven college credit for work in internship
programs.

3. The development of creative and innovative 1ideas for
trailning on the campuses of colleges and universities.

k. 7Training personnel to work in institutions, day care
centers, and mental retardation clinics, as well as,
in the speclal education programs in our public schools.




Objective IV. To Initiate a System of Evaluation for All
Tralning Programs

Any plan for changing existing programs must not be con-
sidered as the ultinate plan. It 1s essential that a flexible
system of evaluations be developeo that will encourage creative
changes.

It will be essential to develop a series of evaluation
procedures to determine 1f special education tralning programs
are serving existing needs. In order to develop the mechaniams
of evglugtion, speclalists in this type of procedure snould be
consulted.

The system of evaluation must consider the following
factors:

1. Are the special education training programs satisfac-
torily meeting the needs of school systems?

2. hre the special education treining programs showing
continuous growth or are they stagnant? '

3. Are the special education tralning programs flexible
enough to adapt to the changing needs of the school
systems and changing technology?

It is imperative that the evaluation procedure be con-
cerncd with the quality of innovative approaches.

Change for the sake of change 1s not desirable. The cri-
teria that must be developed are a means by which it can be
shewn that change includes improvement.

In order to accomplish Objective I, that of determining
tlie needs of special.education within tne counties, the Planninb
Comunittee recommended a survey be made to determine the feasi-
bility of projecting the need for tralned teachers in special
educuation based on numbers of referrals.

A survey areca unlel represented urban and rural character-
isties of Yest Virginia was tae scene of the initlal sample
study.

1t contained 27,625 residents in 1971, of whom 7,091 were
students attending school tilthin the area. The tcacher/pupil
ratio was 1 to 24.
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The fcllowing research procedure was initiated:

(a) a survey of the area children was conducted; (b) lines of
communication with area personnel were established; (c¢) student
research assistants reviewed permanent folders and recorded
predetermined data; (d) teachers of all children ages elght

and 12 yecars were asked to make referrals of chlildren whom they
considered to be in need of special services; (e) the research
assistants assessed the referred children, utilizing the
Slosson Intelligence Test and Purdue llotor Perceptual Survey;
(f) comparative nalyses werc made of teacher referrals and
evaluator referral and assessment to determine level(s) of
correlation in determining needs analysis of children; and (g)
percentages of children in the survey area were compared with
the national percentages of 12 to 15 per cent of school aged
children who will need special education services.

The following hypotheses were set forth:

1. The percentage of chlldren and youth in the survey
area who exhibit handicapping conditions will exceed
the national norms. :

2. A comparison of standardized test data 1in West Virginia
Public Schools for children eight and 12 years of age
will rerlect performance differences that may be uti-
lized for referral.

3. Referrals made by elementary school personnel of
county schools when personnel are given an appropriate
check sheet will reflect a correlation at the .05 level
of confidence with an actual survey.

. 'The Purdue ilotor Perceptual Scale and Slosson Intelli-
gence Test will serve to reveal discrepanclies in per-
formance which can identify persons exhibiting vari-
ances in academic performance.

To supplement the pilot survey and for comparison purposes
the West Virginia Department of Educatlion was asked to survey
the various counties in the area of special education needs
according to pupils and teachers. The West Virginla Department
of Education compiled with descriptive data relative to selected
areas of exceptionality for 1971-72, 1972-73, and also projected
data relative to 1973-74. It is not 'worthy that there was a
prefercnce for annual data rather than longer projective data
for planning purposes.

Colleges and universities were surveyed in order to accom-
plish Objcctives II, III, and IV, which deal with the primary
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problem of developing a state-wide higher education plan for
training special education teachers and initiating a system of
evaluation for all tralning programs.

Tach college was asked to submit data in writing on those
speclal ecducation areas, from within areas established in the
State guidclines, which they felt their college or university
could offer, (or are offering), aiong with a basic core progranm.
Interest 11. a glven special education areca did not necessarily
mean that the college cor university would automatically offer
that program. issentially thnese projected offerings by the
colleges and universities could serve to indicate interest in
certain speclal education areas. This survey then became the
starting point for a plan of action concerning Objectives 1I,
111, and 1V.

Lifter each college and university had submitted written
statements concerning program areas of interest and indicating
programs already state accredited and implemented, a chart
depicting this data was devised. The results of this survey are
represented and discussed in the next chapter. (See figures 6
through 16).

It was decided at this point that the graduate lnstltutions
of the state should be contacted concerning their programs.
These results are also included in Figures 6 through 16 and in
a separate tavle. GOraduate institutions, while offering pro-
grams in the undergraduate areas and television programs, could
also provide faculty, services, facilities, etc, in reglonal
consortia, and serve to accommodate students from other sciools
in more select program areas.

The West Virginia Department of Education was next contacted
concerning their role in the area of certification of speclal
education programs, methods of submitting new programs, and
evaluation of existing programs. The results of thls survey are
also presented in Figures 6 through 16.

In conclusion, the procedure for accomplishing Objectives I,
II, I1I, and IV, as previously outlined, reflects input from all
levels including: :

(1) Vest Virginia Board of Regents

(2) WVest Virginia Department of iducation

(3) Iustitutlons of higher education

(4) Survey of local county areas

The input from all of these levels 1s considered in tne next
chapter.
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CHAPTER I1I

Results of the Survey Sample

Introduction:

Chapter II is organlzed according to the stated objec-
tives of this research. All findings were dealt with under
the approprlate obJjective.

Objective I. To Formulate a Comprehensive Needs Analysis
for Special Education Programs in West Virginila

¥*Study Area Survey

A total of 791 students were surveyed. There were 378
eight-year olds and 413 twelve-year olds. The total of 791
students represents 66 per cent of the 1,200 students, ages
elght and 12, who were enrolled in the survey area at the
time of the study. Problems encouvntered in the survey that
account for the lack of a 100 per cent sample will be discussed
in a later section of this report.

The teachers of eight and 12-year olds indicated through
referrals that 143 students had a need for special education.
Seventy-one of these students were twelve years old. The
specific recommendations are shown in Figure 2, page l2.

Figure 3, page 13, indicates the number of students who
vere referred for further speclal education screening. Refer-
rals were made through examination of the pupil permanent
record cards and speecn and hearing evaluations. ‘The number
of students referred through the screening process was more
than twice the number referred by the classroom teachers.

A comparison of the referrals made by the classroom
teachers with those made through the screening process is shown
in Figure U, page 14. It should be noted that in only 25 cases
was there agreement between the teacher and screening referrals.
Although the sample size 1s small, the lack of significant cor-
relation between the sources of referral would appear to have
serious implications for the development of a state-wide speclal
education plan. This problem will be discussed in later sectioms
of the report.

Figures 5 and 6, page 15, show the IQ levels as determined
by the Scholastic Testing Service (STS) and Slosson Intelligence
Test. There were STS scores for 693 students out of a possible

*Note: .The Survey Area findings reported herein were compiled
and analyzed under the directlon of Dr. Allen Blumberg, Vest
Virginia College of Graduate Studles.




Figurec

TEACHER REFERRALS

—2_

12

- Age ]

Reason for HReferral ;J

8 12 Totaé
Blind 1 0 | 1
Peaf 0 o : 0
ducable rentally Retarded (EdR) 7 14 21
imotionally Disturbed 17 9 ! 26
llard of Hearing 2 1 ? 3
{lomebound 0 0 3 0
?ospital L 0 0 ? 0
?earning Disability i 16 14 é 30

Intellectually Cifted g 14 16 | 30 !

fultiply llandicapped 0 0 0!
Partially Seeing 3 0 ; 3
?hysically Handicapped ' 0 1l i 1l
%ocially {laladjusted | 1 15 5 16
%peech Impaired ] 2 ; 6
iI'rainable !Yentally Retarded (TiiR) ; 0 0 - 0
Mot Referred i 5 0 . 5
?orms not returned - ! 1 0 E 1
FOTAL ? 71 72 143
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Figure _ 3
SCREENING REFERRALS

Not Referred
Age Referred g Referred No STS Score Total
j t
8 159 215 o 9 383
12 122 222 g hs 389
!
TOTAL g 281 437 i 54 ; 172

791. The results indicate that 262 students (37.9 per cent)
had IQ's below average and 183 students (26.4 per cent) had
IQ's above average as determined by the STS test. The Slosson
Intelligence Test was adminlistered to 179 students. Of this
number, 53 (29.6 per cent) had IQ's below average and 49

(27.4 per cent) had IQ's above average.

The Purdue Perceptual llotor Test was given to 190 students.
Of the 190, 118 students passed the test and 72 showed a defi-
ciency in some of the nerceptual motor skills. Figure 7 indi-
cates that there were more students of below average infelli-
gence having perceptual mctor problems than students of above
average intelligence.

Figure 8, page 17, and Figure 9, page 17, categorize by
grade and IQlevel eight and 12-year olds who were referred for
speclal education services through the screening process. A
breakdown of the 128 eight-year olds indicates that 28 wers
functioning below the third-grade level. On the other hand, U6
students were functioning above the third-grade level. Fiftcen
students had IQ's below average and 37 students had IQ's above
average.

Of the older group, 46 twelve-year olds were referred
through the screening process. Nineteen (4l1.3 per cent) of these
students were functioning below the sixth grade level and nine
students (19.6 per cent) were functioning above this grade level.
Fourteen students had 1Q's below average and nine students had
IQ's above avcrage.

The speech and hearing examinations were given to 648 stu-
dents. Of this number, 300 were found to have some sort of
speech problem and a total of 91 students falled the hearing



Figure

COMPARISON OF SCREENING AND TEACHER REFERRALS

14

Tecacher Referrals

Screening Referrals

Not Referred
Referred 'Referred No STS Scare | Total
Ti4R 0 0 0 0
MR ! 17 0 21
Gifted 3 27 0 | 30
Learning Disability 5 26 | 0 | 315
Speech Impaired 2 | ] . 0 ' 6§
tiard of Hearing 0 ' 3 % 0 ! 3?
Socially ldaladjusted 3 13 § 0 | 16
B11ind o , 1 g 0 g 1
Physically Handicapped 0 1 | 0 ; 1:
Fartially Sighted . 2 1 1 | b
hmotionglly Disturbed 6 19 - 1 ; 265
— ;
POAL 25 . 12 2

139 ;
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Flgure _5
SCHOLASTIC TESTING SERVICE IQ RESULTS
T _
!Trainable Educable
STS ‘ Mentally Jsentally Slow Average Above i Gifted
IQ Ranges - Retarded Retarded Learner Average :
51-75 | n . |
76-90 S 191 :
91-110 ! . . . 251
111-125 | . ; ! - 100
126+ o | : 83
| : i
TOTAL . ; ' 693
s &
Figure 6
SLOSSON INTELLIGENCE TEST IQ RESULTS
1 ]
' Trainable LEducable
Slosson ‘ilentally ‘ilentally. Slow iAverage, Above ! Gifted
1Q Ranges Retarded Retarded Learner! Average
. . i
51-75 | 12 i |
76-90 ‘ ! . k1 i i
91-110 . i : 3 77 ;
111-125 ; ; ! 35 :
| 126+ ! ' , .y 14
: . ; . _
TOTAL : ' ; 179

ERIC

Full Tt Provided by ERIC.
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Figure _ 7
FURDUE PERCEPIUAL MOTOR TEST RESULTS

(;earning Disabilities)

! ? ! !
: | | Perceptual {
Scores ‘' Pass!Balance|Body Motor Ocular Form [lultiple;
é iPosture Image| HMatch ControlPerception Problem;
. | b
T
51-75 8: -- 1 1 - 3 !
' . }
76-90 , 37. 2 - 4 4 6 3
91-110! 52! -- | -- 4 3 10 3
111-125| 12! -- 1 - - 1 1
- |
126+ |9 - 1 - 1 1 1
TOTAL 118i 2 3 9 8 | 21 11

ERIC

Full Tt Provided by ERIC.
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Figure 8
EIGHT-YEAR OLDS REFERRED THROUGH SCREENING
Grade Levels
lsrs-1q | -
Ranges |
100"1.9 2.0"2.9 300"3.9 ‘l.O-‘l.g 500"5.9
51-75 1 3 2
76-90 ! 1l 9 2
111-125% 4 1 15 8
126+ 2 3
i
TOTAL | 27 54 ; 35 11
L
Figure _ 9
TWELVE~-YEAR OLDS REFERRED THROUGH SCREENING
Grade Levels
STS-IQ !
Ranges
300"309 u.o"‘".g 500"509 60_0-609 7.0"'709 800"809
51-75 2 1l
76-90 3 9 3
91-110 1 , 4 13 3
h11-125 ' 1 2 1
126+ | 3
: ' ! |
] ] | |
"WOTAL l 5 13 : 18 8 | 1l
] 3
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examiration. Of the 91, 47 were eight and U4 were twelve
years old. The speech referrals categorized by STS score and’
level are shown below in Figure 10.

Figure 10
SPEECH REFERRALS

’ ! ' r |
STS f | é ! Not |
Level ;Articulation Voice;Language Rhythm Total -Referre%
8 - 12 5 0 o | 11 19 |
E1R 12 5 8 | 1 2 i 16 15
. : [ !
Slow ' 8 28 . 17 2 | 51 54
Learner ' 12 15 .20 1 o : 36 @ 36
| 8 32 i 16 4 1 o 8 | 60 .
Average . 12 20 i 29 - 3 |, 1 : 53 4o
Above 3 3 L1l y . o . 18 | 33 |
Average 12 4 . 6 1 I SR v 29
! t i '
4 ; ; | !
, 8 7 2 1 0 7 10 33 |
Gifted 12 3 2 o | o ' 5 | 29
i - ; R :
[ 8 82 81 13 . 2 178 ' 199 |
TOTAL 12 47 65 6 = 4 122 @ 1kg
GRAND TOTAL 129 146 . 19 6 300 : 348
L ? : '

©

ERIC

Aruitoxt provided by Eic:
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Figure 11, page 20, summarizes the Survey Area data and
compares the findings with expected national incidence rates.
The data very clearly illustrates that local ratces are con-
siderably nigher than the national norms.

A total of 300 elght and 12-year old students were found
to nave some type of speech problem. This represented 37.9
per cent of those tested. The natlional rate is only 3.5 per
cent. Using the recommended pupil-teacher ratio of 75-1,
four speech theraplsts are needed for the 300 students ldenti-
fied by the survey. An extenslion of the 37.9 per cent to the
total scinool age population glves a total of 2,689 students with
possible speech problems and a need for 36 speech therapists.
This percentage is extremely high, but points out the inadvisa-
bility of using national incidence rates as a gulde to special
education needs.

Data from Figure 5, page 15, shows 71 students who, fromn
the IQ score, would be classified as educable mentally retarded.
This represents 9.0 per cent of the eight and 1l2-year olds. The
nationally accepted incidence rate for this handicap is 2.3 per
cent. The data suggests that the rate of mental retardation in
the Survey Area may be four times higher than the national ratec.
Uslng a student-teacher ratio of 15-1, five teachers of the
mentally retarded would be needed for those students identified
in the eight and 12-year old groups.

The survey aiso found that U7 students in the sample popu-~
lation were one or more grade levels below the expected level,
indicating possible learning disavllities for tials group. ‘i'his
number represents 5.9 per cent of the survey population. At a
student-teacher ratio of 15-1, three teachers are needed for
this group. ¢

The testing further lndicates that as many as 91 children
in tihe study population may suffer from some type of hearing
impairment. 'iils is 11.5 per cent as compared to .575 per cent
nationeclly.

The survey did not provide data that gave adequate de-
scriptions of student necds in the areas of crippled, visually
impaircd, cmotionally disturbed, and soclally maladjusted
children. At tae positive end of the scale, however, the sur-
vey ldentified. 83 students in the eight and 12-year old group
who are clascifled as gifted. LKational norms project 2.0 per
cent, but 10.5 por cent of the saiple population were uwithin
this catezory.

Although thnic data cannot be used for apeciflic individual
rencdiation and preseriptive services, it reinforces the advis-
ablllity of exploring othcer means of assessing necd rather than
relying on natlional noras.
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Figure 11
COMPARISON OF SURVEY AREA DATA WITH NATIONAL NORi1S
a | ! ' '
. . National Area . Number Per Cent o
Category Ages Norms Norms from . Population ;

(Per Cent)g (Per Cent) Survey Surveyed

ISpeech 8 i 3.5 ©13.0 178 47.1
Impairment 12 © 3.5 | 15.0 122 29.3 |
rlentally 8 ' 2.3 : 8.7 35 - 9.2
Iketarded 12 2.3 - 9.5 36 8.7
I}I;earning 8 , 1.0 : 3.8 28 7.4 ‘
!
Hearing | 8 | 575 2.2 . 47 12.4 %'
[Impaired 12 - 575 2.4 ) by 10.6 ;
. 8 , .5 1.9  NDA# -— :
iCrippled 12 5 2.07 NDA* -
~ i
Visually 8 .1 | .37  NDA* --
Impaired 12 .1 Al NDA%® —-—
8 . 2.0 7.6 . 36 9.5
Emotionally 8 - 2.0 : 7.6 NDA® - !
Disturbed 12 , 2.0 8.2 NDA%® - -
Soclally ' 8 2.0 7.6 NDA¥ -
laladjusted 12 2~ 2.0 8.2 NDA# =

#NDA - No Data Avallable

Population: 8-Year 0lds 378
12-Year Olds 413

TOTAL 791

ERIC

Full Tt Provided by ERIC.
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State Survei

Figure 12, page 22, represents a synopsls of the survey
undertaken by the Vest Virginia Department of Education. Data
indicates a total need of U306 special education teachers by
1973;7” ?Rd 115 additional personnel and supporting services
by 1973-74.

The needs indicated by this figure for 1973-74 in the
varlous areas of special education cannot be met by the col-
leges and universities of lest Virginlia within this time period.

An additional survey of speclal education needs and per-
sonnel was also conducted. Data were compilled from all but one
county, for which figures were not availlable. (See appendix C.)

A review of the endorsements held by persons teaching
special education during the 1971~72 school year 1s reflected in
appendix D. .o

Recommendations concerning possible solutions to the dis-
crepancy between.the number of personnel needed and the number
available are set forth in the next chapter.
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Figure 12
SPECIAL EDUCATION STATISTICS

Compiled from Data Supplied by Dr. Charles W. Southard,
Asst. State Superintendent, Bureau of Instruction & Curriculum,
West Virginla Department of Education

- Teachers Employed; Requested !
Areas of Exceptionality 1971-72 & 1972-73. Additional
?eachers 1973-74,

Educable Mentally Retavded 587 ; 202

%rainable Mentally Retarded . 57 E 20

Speech & Language 101 | 79

Deaf & Hard of Hearing 3 ; 13 |
glind & Partial Seeing 3 ; 2 %
gPhysically Handicapped 18 | 11 é
5;haviora1 Disorders--Emotionally g
| Disturbed & Behavioral Disturbed 8 3 ;
iearning Disabilities 27 50 §
%dme & Hospital - 66 22 _
01 bed _6 -5 §
! TOTAL '876 . 436 :
z | | |
Aides ! 97 ,
Psychologists ; 12 é
boordinator, Special Education : _6 ;

TOTAL ' | 115

ERIC

Full Tt Provided by ERIC.
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ObJective II. Tc Develop an Innovative Plan for Providing
Special Education Programs at Colleges and .
Universities to Train Speclal Education Personncl

Colleges and universities throughout the state were asked
to provide data on their present and projected special education
programs. The results, shown in Figure 13, page 24, show only
those programs at the undergraduate and graduate levels in
special education which are approved by the VWest Virginia LCepart-
ment of Education. VWhile a few institutions indicated in their
letters projections and other offerings in the experimental
stage, at this time they are not certified at the state level.

Figure 13 reveals that at the graduate level, there are
three programs in the area of mental retardation which are
recognized and accredited at the state level. At the under-
graduate level, those programs recognized by the West Virginia
Department of Education are in mental retardation with one ex-
perimental program in education for the physically handicapped.

Of those institutions which projected special education
programs:

l. Six institutions indicated interest in developing pro-
grams in mental retardation.

2. Four institutions indicated interest in developing pro-
grams 1in specific learning disabilities.

3. Two institutions indicated an interest in developing an
interrelated program with mental retardation, specific
learning disabllitles, and behavioral disorders.

4., Two institutions indicated an interest in hearing
impalred and visually inpaired programs.

5. Two institutions indicated an interest in behavioral
disorders programs.

It must be pointed out that while an institution may pro-
Ject a program in a special education area for the near future,
the program willl not become an actuallty without approval by the
Board of Regents on prozram productivity and approval by the West
Virginia Department of Educatlon on course competency and program
certification.

Concerning productivity, certaln essential factors must be
consldered: staff, flnances, availabllity of lnterested students,
and state and national market de.and.

It would not be productive for all West Virginla institutions
of higher learning to offer special education programs or to pro-
Ject programs in speclial education. There should be certain
guidelines leading to an allocation of function.
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The determining factors in allocation of functions are:

1. Productivity of the institution

2. Geographlic location of the institution
3. Student population to be served

. Proximity to neighboring institutions

These determining factors are not mutually exclusive, but
directly interrelated. '

¥Vhile an institution may be able to offer certain special
education programs due to sufficient staff and student enroll-
ment, 1t may not be productive to expand this institution's
staff when a neighboring institution may be able to offer pro-
grams in consortium with this or another, or perhaps three
institutions in the same general geographic region, serving
basically the same student population.

West Virginia's graduate and baccalaureate institutions of
higher education which have expressed interest in teacher educa-~
tion programs in special education may be grouped on the basis
of their location in the northern and southern regions of the
state:

Northern Rezion Southern Region
Vest Virginia University Marshall University :
Fairmont State College West Virginia College of
Glenville State College Graduate Studiles
Shepherd College Bluefleld State College
West Liberty State College Concord College
Davis and Elkins College West Virginia State Collegze
Salem College Morris Harvey College

West Virginia Wesleyan College

In developing a productive special education teacher-~
training program for West Virginia, existing accredited program
offerings in special education must be considered, not only
across tne state, but also by region. This would elininate
duplication by colleges. While VWest Virginia must meet 1its
immedlate speclal education needs, it nust also consider long-
range needs. (Colleges must not produce an over-abundance of
teachers for special education in the future, as a result of
plans drawn up now to meet an immediate need.

Figure 14, page 26, indicates that all three graduate West
Virginla instlitutions have a state-certified mental retardation
program. .arshall University has a program in speclal education
for the physically handicapped, which i3 approved by the Cepart-
ment of sducation on an experimental basis. The northern reglon
is served by Vest Virginia University in mental retardation,
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while the southern region is served by iMarshall University and
the College of Graduate Studles offering two mental retardation
graduate programs and one experimental physically handicapped
program. This represents a total of three mental retardation
graduate level programs and one physically handicapped graduate
level program for West Virginla. There are no private college
speclal education graduate programs in mental retardation or
education for the physically handicapped.

Figure 14
CERTIFIED SPECIAL EDUCATION GRADUATE PROGRAIS IN WEST VIRGINIA
(By Region)

ft ' No. of Programs ! Programs Institution Location
' ] ]
. : .
Northf 1 ' 1 MR West Virginia Universicy
- ; 3 : 2 MR Marshall University
| ; ; College of Graduate Studies
South e e e -
-1 PH (exp ) Marshall University

'OTAL ; Y . b

§ .
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Behavioral Disorders

There are no certified programs in behavioral disorders in
West Virginia, either at the graduate or undergraduate level.
ilarshall University nas submitted a certification proposal to
tnhe West Virginia Department of Education for this program.

opecific Learning Disabllities

Neither are there any certified graduate or undergraduate
programs in specific learning disabilitlies in the colleges and
universities of West Virginia.

Figure 15, below, indicates a total of six accredited under-
graduate special education programs across the State. Five are
offered in mental retardation and one experimental program in
educaticn for the physically handicapped 1s offered.

In the northern area, there are four mental retardation
programs offered at the following institutions: West Virginia
University, West Liberty, Glenville, and Salem.

In the southern area, ilarshall University offers an under-
graduate program in mental retardation and an experimental pro-
gram in physically handicapped.

'Phis represents a total of five undergraduate mental re-
tardation programs: four north and one south, and one experi-
mental physically handicapped program 1n the south.

% %
Figure _15

CERTIFIED SPECIAL EDUCATION UNDERGRADUATE PROGRAMS
IN WEST VIRGINIA

(By Region)

i llo. of Programs Programs Institution Location StatePrivate

§ West Virginia University
iorth ] 4 MR West Liberty 3 1

Salem, Glenville

1 iR Mlarshall U.iiversity 1
1 PH (exp.) iarshall University 1

e
oo

§outh

IPOTAL 6 6 5 1

|
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Visual and licaring Impalrments

In the special education areas of visual and hearing
inpairment, there are no accredited programs in the state.
The program presently offered at Shepherd College 1s not
officlally accredited by the West Virginlia Department of Edu-
cation.

Objective III.

The existing gap between needs and avallable services 1n
special education cannot be narrowed with exlsting programs
and personnel. Therefore, 1t seems that alternative approaches
are needed.

The most frequent path followed in obtaining certification
and licensing in special education 1s the college degree pro-
gram. The college degree prograa 1s not practical or desirable,
however, for all persons who wish to work in special education.
Alternate progzrans could be provided in the followlng cases:

l. Individuals who have the B.A. or B.S. in another dis-
eipline such as psychology, sociology, etc.

2. 1Individuals who are certified to teach, but who have
no certification in special education.

3. Individuals who are teaching on permits and may have
courses, but no college degree.

4. 1Individuals who arg certified in one speclial education
area and wvho wish to become certified in another area
of special education.

5. Individuals who have tie . A. 1n education and who ’
wish to add special education area certification.

6. Individuals with the il.A. in areas outside of education
who wisn to become certified in special education.

7. Cerﬁified teachers who wish to add courses in special
education to upgrade thelr professional certificate.

"he followlng types of alternative programs in speclal
education could be considered:

1. Inscrvice training
2. Workshops

3. Practicums and scminars
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. Internships

. Field-service ofreringé

. Speclal Education Resource Center

4
5
6
7. Community resources
8. Paraprofessionals

9

. Programmed materials and technology

Objective IV.. 7o Initiate a System of Evaluation for All
Training Progrems

As set forth by the Board of Regents, (see appendix A)
it is essential during the coming year as a part of Phase Il
activities in implementing the state-wide speclal education
plan, that evaluation procedures be developed for determining
if speclial education programs are meeting state needs.

At present, evaluation is carried out through state and
national accrediting agencies. In the future, at least two
levels of evaluation are envisaged: (1) a coordinator employed
by the Board of Regents will, in cooperation with the Vest
Virginia Department of Educatlion, evaluate special education
programs state-wide, and, (2) each institution will provide
the Eoard of Regents with information about and evaluations
of 1is own programs.
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CHAPTER III

Discussion and Recommendations

ObjJective I.
Area Study

Data derived from the Area Study as depicted in Figure 11
nay be generalized to indicate that, where data is available,
the speclal education needs of tlest Virginia are in excess of
the national needs in all areas.

Based on the evident needs for West Virzinia in special
education, the following recommendations may be set forth:

l. Collexes and universities of VWest Virpginia should
besln teacher trailning and related programs to meet
the needs of speclal education in the state.

2. Additlonal research should be conducted, especially
in those arcas of speclal education wnese no concrete
data 13 available.

3. addltional researcn should ve conducted at various
age levels iIn all areas of speclal education.

State Survey

The immediate need: reflected in the state survey as set
fortl; in Figure 12 will initially be focused on the cercification
and unupading of persons almeady teacning in special education
areas.

weconmended priorities are:

l. The immecdiate implementation of alternative training
programs for speclal educatlon personnel.

2. 'ime inmediate liplementation of altcrnate progzrams for
certificatlon and/or upgrading.

3. “he immcediate lmplementation of certified undergraduate
and graduate tecacner training programs in special edu-
cation in the allocated collzges and universities of
Viest Virginia.

4., "The developnent by the Vest Virginia Separtment of
rducation of coupetencics in additional areas of excep-
tionality, namely: gifted, home and nospital, speech
and lauguage.
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Objective II.

Recommended Snecial Iducation Graduate Programs (See Figure 16)

1. A graduate consortium mental retardation prozram with
the Collere of Graduate Studies, Bluefleld State College,
and Concord Collefie should be develoned.

2. Graduatec schools should exnand their special educatlon
programs to include specific learning disabilitlies and
behavioral disorders.

3. Once the sraduate schools have developed certifiable
programs in specific learning disabilities, mental re-
tardation, behavioral disorders, etc. interest in inter-
rclated nrograms may be pursued on an exnerimental basils.
Experimental nrograns would be desifgned to evaluate the
efficacy of the interrelated concepnt.

b, Off-cémpus programs in special educatlion should be
exnanded:

a. To facilitate training of M.A. teachers in priority
special education areas.’

b. To serve as an inservice training agent tinroughout
the state.

¢c. To be uzed in unzradins professional certificates in
areas of smeclal education.

5. Joint faculty a»npointments among: fraduate and under-
graduate schools should be encouraced.

Recoimended Snecial Fducation Underpraduste Prozrans
(See Fisure 17)

1. All stuate and private institutions should be 2lloved to
offer, where annronriate staff is available, the intro-
ductory level swceizl education coursen.

NN

. Undercraduate offorines should be exnnrnandcd to lnclude
henavioral disorders, narsically handicanred, visunlly
irmaired, and hearius isvaircil.

3. Alternatc tvnes of special cducation traininm nro-sranr
should be studied 2t tine underscraduate level,
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Institutions with undergraduate programs in close
proximity should consider consortial arrangements.

The introductory level courses in special education
should be consistent in content in institutions which
offer such course work.

Approved special education programs should be expanded
to meet new state certification standards. '

Objective III. To Develop Plans for Alternative Programs for

1‘

Training Opeclal Education Personnel

Inservice Programs

Based on the West Virginia Department of Education
1973-74 survey (see Figure 12) in special education,
there 1s a need.for inservice training in special edu-
cation. Inservice programs should consider the follow-
ing:

a. Does the individual sze k certification or an advanced
degree in special education?

b. Dboes the individual simply want training in special
education for other rcecasons?

The following types of inservice may be considered:
a. Inservice work Jor college credit.
b. County inservice programs in special education areas.

c. VWest Virginia Department of Education sponsored seni-
nars for special education,

d. Sponsoring of selected individuals by the state and
counties to attend national special education con-
fcrences, -

e. Utllization of national consultant services, and
state and local trained personnel,

It 1s recommended that the followling types of workshops
be considered:

a. VWorxshops on selected cbllcge campuses for credit in
speeifice arvas, offercd as an intensive area in-
depth study.

b. Informal community workshops which may or may not be
takxen for credit.
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3. It is recommended that the following be considered:

Practicums and seminars offered on college campuses as
minl courses or graduate seminars.

4, It is recommended that the following be considered:

Graduate and undergraduate institutions should con-
sider intcernships as an integral part of their training
program.

5. It 1s recommended that the following field service
of ferings be considered:

Institutions of West Virginia should develop new
delivery systems, such as the Computer Assisted Renewal
Education (CARE) developed by Penn State University.

6. It is recommended that the following be considered:

Speclial education resource centers be developed coop-
eratively between the Board of Regents, West Virginia
Department of Education, and institutions of higher
education. These centers could be located on college
campuses and coordinated via educational television.
The resource center should contain: curriculum mater-
ial, tapes, filwms, etc. for speclial education.

7. 1t is recommended that the following community resources
be considered: Business, professional and social clubs,
mental nealth centers, hospitals and clinies, Uepartments
of lelfare, rehavilitation centers, churches, industry,
etec.

8. It 1s recommended that the following be considered:

That carefully developed programs leading to certifi-
cates and assoclate degrecs to train educational aildes
for exceptional children be implemented in selectrd
institutions wnich have baccalaureate level programs 1n
speclal education. At the present time no professional
certificates have been estaolished for any type of edu-
cational aidec.

Ubjective 1V, To Initiate a System of Evaluation for All
Training Programs

Since there 13 no concrete data present concernlny the
cffectiveness of speeclal education programs in West Virginla a
system of cvaluation must be devised, which would provide the
followlng:
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Informational feedback or the relevandy of the state
plan in meeting the speclal education manpower necds.

Data relative to the effectiveness of the programs
in approved institutions.

model which may be utilized 1s the following:
Conceptualization

Program offuring

Evaluaticn
leconceptualization
Offer
Program
ivaluate
Conceptualize
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IV. SPECIFIC RECOMMENDATIONS

The following represents the culmination of a series of
studies pertaining to the present and future manpower needs
in special education in the State of VWest Virginia. The
specific recommendations which follow are gleaned from:

such sourccs

as the area pilot study, the VWest Virginia Depart-

ment of Lducation state-wide survey, and institutional surveys.

A. Specific Administrative Recommendations

1.

¢

It is recommended that a coordinator of the state
special education plan bu employed by the Board

of Regents. The coordinator would work coopere-
tively with the West Virginia Department of Ldu-
cation and thne colleges and universities particl-
pating in the state-wide plan for special ecucution.
The primary function of thne coordinator would be

to implenent the state special educatlion plan.

In addition, the coordinator would be responsible
for a continuing evaluation of the state plan. The
effcetiveness of special education programs in tne
participating institutions would also ve a respon-
sibility of the coordinator. Finally, the coordi-
nator would serve as a consultant to tlhe participat-
ing colleges and universities in the area of program
re-evaluation; data collection, and the developnent
of innovative program development.

It is strongly recommended that an advisory council
be established, as soon as possible, to assist in

the implementation; allocation of functions; and
continuing evaluation and modification of the state
plan of speclal cducation. A model advisory voard
might include revresentatives fron: the Board of
Legents, Vlest Virginia Department of Education, and
participating colleges and universities. 'The council
would be advisory to the eoordinator, and through him
to the Chancellor and the Board of hepgents.
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‘B. Specific Program Recommendations 38

RECOIIMENDATIONS: lMental Retardation

Bluefield State College and Concord College, in consortium
with the College of Graduate Studlies, should conzider establish-
ing an undergraduate mental retardation program to serve the
southern and southeastern area of the State. Similar programs
should be developed by Vest Virginia State, the College of
Craduate Studlies, and .lorris lLarvey, in consortium; and, lair-
mont State College, Salem, Davis and Elkins, and Vest Virginia
licsleyan Colleges, in consortium.

There 1s at present no evidence of a need for additional
mental retardation programs in the northern area. ixisting
programs should be updated to neet new state standards. As the
new undergraeduate programs are developed, the exlsting graduate
programs across the state should be continued and upgraded.

The mental retardation program at the College of Graduate
Studles should be expanded to include i#.A. level work at Bluu-
ficld State Colleze and Concord College, with a similar effort
Lhrougn the Vest Virginia University graduate program at
selected nortahern region institution(s).

RLCO.LIkIDATICNS: DPaysically liandicapped

. +Jarshall University's experimental progran for special
educatiocn of the physically handicapped should become a per-
nanant, fully-accredited prozram on botih the undergraduate and
graduale levels.

RL.COLMLARIIDATIONS: Behavlioral Disorders

Special education programs in behavioral disorders should
ve developed reglionally, with Vest Liberty State College
developinz an aceredlited undergraduate program in consortiwa
with ¥West Virginla University for tue nortnern region, and
Jdarshall University developing ar uncergraduate program for tne
soutlicrn resion.

On the graduate level, Vest Virginla Unlversity should
develop an accredlted program ia behavioral disorders, in con-
sortium with the inutitution(s) which express interest in an
undergraduate program in the behavioral disorders area. Pernaps
Vest Virginle University, ir consortium with West Liberty State
Collage, cculd develon suecn a graduate program. 'T'ne College of
traduate Studles and/or ilarsnall University could also develop
an accrcdited prograt in consortiun with other interested state
institutions.
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RECOMLAENDATIONS: Visual and Hearing Impairments

One inatitution could serve the entire state in special
education for visual and hearing impalrment. (See Figure 12,
Page 23.) The logical location for an undergraduate program
in this division of special education would be Shepherd
College because of itz proximity to the West Virginia School
for the Deaf and Blind at HKomney. Shepherd now offers some
course work ln visual and hearing impalrment which could be
cxpanded.

RECO:iMICHNDATIONS: Specific Learning Disabilities

Several graduate special education programs in specific
learning disavlilities should be developed. slarshall University
and the College of Graduate Studles could develop a program,in
consortium or separately, to serve the southern recion. West
Virginlia University should develop a program to serve the
northern region.

It 18 felt that because of the complexity of the subject
matter and the level of expertise necessary to lmplement a
program in specific learning disabilities, only graduate pro-
grans should be developed, at the present time.
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THE DEVELOPMENT OF A STATEWIDE PLAN FOR THE OFFERING OF
SPECIAL EDUCATION PROGRAMS IN WEST VIRGINIA HIGHER EDUCATION

Purpose:

ABSTRACT

The West Virginia Board of Regents submits this application for the ;;urpose

of developing o stolewide plan for the offering of Special Education programs at

the colleges und universities in this state.

0b'|ectiv_e_s:

1. To formulate a compichensive needs analysis for special .

4.

education programs in the State of West Virginio,

To develop an innovotive plan for providing special
education programs at colleges and universities tc train
L ]

special education personnel.

To develop plans for alternative progroms for training

special cducation parsonnel,

To initiote o system of evaluation for all training programs.

This plon will be developzd during the 1971-72 fiscal year and will

serve as the basis for block gronis of training funds from the Division of

Troinirg Programs, Burcuw of the Education of Hundicopped Children, U. S.

Office of F'ducation.

ERIC
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PURPOSE OF SPECIAL GRANT APPLICATION

-

The West Virginiu Board of Regents submits this application for the
pur'pose of developing a slatewide plun for the offering of Special Education
'p'rograms at the colleges and ur.\iversilic; in this state. The plan will serve
os the basis for applications for block grants of training funds from the

Division of Training Programs, Bureou of the Education of Hondicapped

. Children, U, 5. Officc of Education.

STATEMENT OF THE PROBLEM

For the post decade the Division of Training Programs, Bureau of the
Education of Hundicapped Children has funded the Specio! Education train-
ing programs at West Virginia University and at Marshall University. In more
recent years, West Virginia University-Kanowha Valley Graduate Center and
Glenville Stote _College have also been im;ludcd in this federal funding.
Hov;cvcr, the grunts to ll'\c state schools have, throughout the years, been
conslantly diminishing.

A cursory examination of the situation shows that these state colleges
ond universitics have been training Special Education teachers primarily in
the field of mcr‘ﬂul refardotion.  Only in recent years hos o limited ottempt
been mmilc to train Special Education tcachers for other 1ypes of handicupped

children.

©

ERIC
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.The size of the profc:'.sionol stoff in these Special Education dopartments
at the institutions .of higher education has been extremely limited. In most
coses, the staffing pattern has had only é token number of terminal degree staff
members and the schools hc;ve vsed many of their o;vn graduotes in the training
progrom. | | o |

At present, a critical prob.lcm facing the West Virginio Boord S Regents
is o definitive examination of time existing Special Education troining programs
ot the colleges and universities. The necessity for such an examination is

bosed on two factors:

1. The necessity of providing appropriate Special Educotioq
training progroms:.at colleges and universities to implemenf
the state Speciol Education law which becomes mandatory
|egislaﬁo.n in 1974,

2, The request of the Burcou of Training Programs, Bureau of
the Education of the !'Eundica.pped to prepare opplications

for block grants of funds.,

During 1971-72 the West Virginia Boord of Regents will dcsig;mte
personnel 1o make this cxaminaﬁon,-io examine the problems, and to
offer solutions. Staff members of.th.g West .Virginia Board of Regents will
work with other stalc ag;ancies m the preparation of o program for prepering

for block grunting.

ERIC

Full Tt Provided by ERIC.
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The d.evclopmcnt of a statewide plan for training progroms ir Sp-eciol
Education will be under thg general supervision of the birector él' Planning
" ond Reseorch of the West Virginia Board of Regents. - A specialist in the area
of Special Education will be employed on a .parf-ﬁme basis to guide the
technical aspects of the study and this individual will supervide the activities
of two graduote research assistants.
A lcomnyittee consisting of one representoﬁ.ve from each college ond
. unlversity in the state, publlc and private, wlll serve In an advisory capacny
to the Board of Regents ond the study staff. Consultants will be employed
to advise the study team in certain problem areas us they orise. The tentative
schedu’e for the develppmcr-ﬂ of the-plcm is shown on Page 10 ond the pro-
posed budget on Page 11.
The followiing objectives arc offered as a major fulfillment of the plan
fo prepare a proposal for block granting in training personnel at the ‘state’s
. colleges und universities. .

Proposcd procedures and suggesied activities ore discussed in relotionship

to cach objective.

EKC
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10 FORMULATE A COMPREHENSIVE NEEDS ANALYSIS FOR SPECIAL
“EDUCATION PROGRAMS IN 1H —'S“T—CT‘WFFVW‘I’—T INTA

The appointed staff of the West Virginia Board of kegenls will c.oo;.:ero.Ie
with the staff of the Division of Special .Educoiion', West Virginio State Dt;part- ‘
ment of Education in formulating the needs enalysis of Specuol Education progroms,
parhculorly as it is related to the 1974 mondatory Special Education low. .

It l_nusi be emphasized that a needs analysis of Special Education is more
than o mere survey of staistical .findings of handicapped children. It is
essential that consideration be given to present ond future populoii'c;n trends
in this state. It is also necessary to determine geographic locations of various
types of handicapped children. This latter point is crucial in determining the
pnoniy of training programs in Special Education.

There is also the necessity for preporing plans that wull aid county
school systems to develop cooperative plans for cducating handicupped children.
Such plans should provicie for creative ::ppt.cmches, such as residential educa-

_tion away from I.he home, schools for multiple types of handicapped children,

and the preparation of itinsrant teachers and subprofessionnls..

OBJECTIVE I

: TO DEVELOP /\N INNOVATIVE PLAN FOR P'lOVlDII\C
SPLCIAL IDUCATION THTOGRAMS AT COLLEGES AND UNIVERSITIES 10
TRAIN SPECIAL EDUCATION FERSONINEL

The inobility of collegss ond universitics to adcquotcly stoflf the Special

Education depariments is similar to the natiorial problem in this porticular ficld

EKC

Aruitoxt provided by Eic:
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of education--it's critical. However, to be concerned only with the factor

of numbers of professional personnel is to misrepresent the prioritics. The
fundumental priorit); must be o concern for the quality of the Special Education
programs and the relationship of the programs offered to the state's needs for
the hondicapped children. During the 1971-72 acaaémic_ year, the study

sio'ff vill examine the problcms. related to Special Education and will give
consideration to all ospects of these problems in developing a statewide plan.

Among the considerations that will be made are the following:

1. Itis impracfiéol for all of the institutions of higher education
to develop comprehensive Special- Education ‘training programs,
The Board of Regents must develop a plan whereby the t'.roining
of particular Special Education personnel will be the primary
concern of sclected schools.

2. In view of the fuct that there is only a limited number of
trained and highly qualificd S.peciol Educotion personnel in
the colleges and universities, there must be a reexamination
of traditionul ond innovalive approaches whereby greater use
m.oy be made of the limited number of highly trained personnel.

Consideration might be given alternute plans such os a consortium
arrangement or the use, on a pari-time basls, of highly qualificd

Special Lducalion personnel who are working in other state

. . .
agencics or privale organizations.
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There 1s o nced to provide @ meaningful sequence from

undergraduate to graduale courses in Special Education.

"A similarity of course conlent in fundomental courses at the

various undergraduate institutions would permit the continuity
that is nccessary in moving from undergraduote to graduate
programs in Special Education. A reexamination 'of. course
content can determine whether or not new.courses ond new
approaches m.ight be used in the. training of Special Educa-
fion personnel. A common core of undergraduate courses
might be dcve.loped for oll insmuﬁc;ns. However,. the
vorious approuches used by the instructor to convey the
material to the siudents will always be hosed on professorial
preferences. .
Since traditional training programs only develop specialisis

in Special Education, the possibility c;f training persons equippad
fo wo'rk in mony areas of Spzcial Education should be investigated.,
The conccbl of noncategories in Speciol Education might be

helpful to frein instructional personnel who can work with mony

types of handicepped children.  Here again the concept of the

corc progium mentioned in ltem 3 may be helpful. .
" c

Al pzrsonnel Tor this field may not require highly specialized
training, thercfore, consideration should be given lo the
development of training programs which will provide paraprofcs—

sionals vho could woik with handicapped children,
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6. Although primary consideration has been given for the training
of Special Education porsonnel, in reality most of thcse.
individuols have been trained to be: classroom teachers. Very
little has been done in the training of odministraiérs and
supervisors for this special ficl;l. Reexamination should be
given 1o the fucl that ;1 comprchensi\{é program should be
devc;lopec! at onc of the colleges or universities to équip

. .

leaders for adminisirative positions in Specici Education pro-

grams in the counties in the state,

As previously stated, the cbove mentioned considerations represent
only a tentative seriés of ideas 1o consider in rcoching policies for this
porticulur objective. It is obvious that there are other problems and other

solutions that will need 1o be exominzd in relation 1o this objective.,

OBJECTIVE 11l

_-TO DEVELOP PLANS FOR ALTERNATIVE PROGR MS FOR TRAINING

e e ¢ e oo ~-.';—c

SPECIAL EDUCATION PERSONNEL
[}

Consideration must be given to the development of irmining programs
“for tronsfer of theoretical knowledge 1o upplicaticn, This'migh'l be
accomplished through programs that will ullow teachers fo aucr'npt .classroomn
.oppli(:oli'on of the new techniues.  There is also the need for reexamining

prograins for the continuous cducation of icachers who wish 1o take advanced

B




work in this field. There is a critical need for the continued education of
individuals in the training programs in the colleges and universities, and
there is olso the need to examine Special Education training programs fc;r
the secondary schools, ‘ BEST COPY AVA“_AB[[
Some possiBle solutions include: |
1. The possibility that workshops and in-service training programs
in Special Education on the county level may be offered for
college credit,
2, The concept of the development of master Special Education
teachers whose responsibility might be to train inexperienced
teachers ot in-service meetings and of allowing graduate students
to receive college credit for work in internship programs.
3. The development of creative and innovative ideas for training
Special Educ;aﬁon personncl that will not require totul training
on the campuses of colleges and universities.
4. The consideration of training, personnel to work in institutions,
day care centers, mental retardation clinics, as well as in the

Special Education programs in our public <chools.

OBJECTIVE IV

TO INITIATE A SYST['..M OF EVALUATION FOR ALL TRAINING PROGRAMS

Any ;lun for changing existing programs must 1ot represent or be
conzidered o3 the ultimate, It is essentiol that a system of evaluations be
developzd that will encourage creative changes that will allow for continuous

grovwith and have within it flexihility,
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It will be essential during the coming year for the staff of the Board
of Regents to develop a st.a'rics of evaluation procedures to determine if the
Special Educotion training progroms are serving the neceds. The m:chonism
for developing various types of evaluotion viill necessitate consultation with
.speciolisls in this type of procedure.

The system of evaluation rnu;t consider the following focic ..

1. Are the Speciol Education training progroms at the c.:bllcges

ond universitics serving their purpose in that they are satisfactorily
meeting the needs of West Virginia school systems?

2, Do the Special Education training programs show continuous

‘growth or are lhe.y stognant ?
3. Are the Spacial éducoﬁon training programs flexible enough to

adopt to the changing nceds of the school systems und changing

iechnolég;'?

It is imperative that the evaluation procedure be more concerned with
_the quality of th;e prograr.ns that are showing innovative opproaches,

It is not suggested, howev.er, that change for the soke of change is
- essential.  The crileria that must be developed are @ means by vhich it

can bz shown thaot change includes improvement.
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INTRODUCTION TO SPECIAL EDUCATION

As early as 1941, West Virginia Inaugurated & program of teaching
homebound crippled children shortly followed by its first public school
class for the mentally retarded. Progrems developed slowly but consistently
'durlng the next ten years, and by 1952, the State Board of Education
adopted regulations for teachers of mentally handicapped children. The
following year witnessed the first statewide workshop for teachers of
exceptional children which convened in Charleston. A state director of
speclal education was employed in 1955 lending state ieadership to the
' growth of the special education movement. The next ten years saw speclal
education services triple as well as the developﬁent of teacher.tralnlng
programs Iin our institutions of higher education., A milestone which pays
tribute to West Virginla's concern for Its exceptional students occurred
with the passage of Senate Bill Li's mandatory special education legislation
in 1969, Because of its recentness and Importance to our State's education
system, the body of the Act is presented:

In accordance with the following provisions, county

boards of education throughout the state having flve

or more exceptional children of any onc of the types or

classifications hereinafter provided for shall establish

and maintain special schools, classes, home-teaching or

visiting-teacher services: for such type or classification

In order to provide for educating cxceptional children

between the ages of six and twenty-one, but who differ

from the average or normal in physical, mental or emo-

tional characteristics, or in comunlcative or intellectual

deviation characteristics, or in both comunicative and

Intellectual deviation characteristics, to. the extent that

they cannot Le cducated safcly or profitably In the regu~
lar grades of the public schools, and for whom spccial
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educational provisions need to be made In order to edu~
cate them In accordance with their capacities, limitations
and needs. In addition, county boards of education may -
establish and maintain other educational services for

such types or classifications as the state superintendent
of free schools may approve.

The general types and classifications of exceptional
children for whom provision may be made under this
article are the following areas of exceptionality: Visu-
ally Impaired, hearing Impalred, physically ot ortho-
pedically handicapped, epileptic, mentally retarded, speech
handicapped, multiple handicapped, autistic, intellectually
gifted, soclally or emotionally maladjusted including the
delinquent, learning disabilities both physical and psy~ -
chological and any other areas of exceptionality which are
Identified and approved by the state superintendent of
free schools. ,

By the school year beginning on the first day of July,
one thousand nine hundred seventy-four, county boards of
education shall establish and maintain these special
schools, classes, home-teaching and visiting-teacher ser-
vices. The state superintendent of free schools shall adopt
rules and regulations to advance and accomplish this program.

Noth! In this section'shall be constrﬁed to prevent
county. bo . of education from providing special schools,

classes, b _.-teaching or visiting-tcacher services for

exceptional children between the ages of three and six.

The brief West Virginia history and its paramount special education
mandate Is Indeed consistent with a democratic soclety which says all
children and young adults have a right to a public education which allows
them to achieve thelr maximum notential regardless of how limited this
potential may seem. Some of thc exceptional students will require various
modificatlions of regular education to achleve thelr potcntial., Special

classes, resource rooms, homebound instruction, Itinerant teachers are

modifications considered part of special education., 'Speclal education
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programs can be expensive. However, the excess cost required to properly
educate all children and young adults wlfl be returned multiplied several
times through thelr greater capacity for self-support and civic responsi-
bility. Even If the above were not fully realized, we educate all children

because théy all possesc capacities for growth.
BASIC SKILLS DEVELOPMENT

INTRODUCT 1 ON

In order to adequately meect the needs of children in special educa-
tion, teachers shou[d be prepared in a manner which provides a broad educational
. exposﬁre to major fields of knowledge and a thorough acquisition of those
special competencies which relate to the exceptional child. The basic skills
developed for the preparation of special educa;lon teachers Insures that the
general objectlyes of education, which are essentially similar for all stu-

dents, are not overlooked.

TEACHER COMPETENCIES:

ARITHMETIC
The teacher of exceptional children should demonstrate teaching
competencles In cach of the subject areas of the basic skills, (In doing this,
he should be able to:
1.0 Make the child aware of his need for numbers,

1.1 Glve the exceptional child a simple understanding of the orderliness
manifested in the number system.

1.2 Help the child develop number awarcness through the appropriate use of
concrete objeccts, group situations, and everyday experiences. )



TP AALBE

1.3 Broaden and deepen the chiid's number awareness by correlating
dally expericnces with structured instructionul periods.

1.4 Develop number awarencss and realization of the usefulness of
_numbers In solving problems met in daily life.

1.5 Understand the evolutionary development of the number system.

2.0 Develop in the child the functional use of arithmetic which Is com-

mensurate with his developmental ability.
| ]

2.1 Provide the child opportunities through carefully controlled situ-
ations for developing a meaningful arithmetic vocabulary.

2.2 Develop the background skills necessary for solving mathematical
problems common to exceptional children,

2.3 Establish In the child meaningful recognition, association, and
arrangement of numeral symbols,

2.4 Use the manlpulative and sensory materials In the development of
mathematical understandings.

2.5 Use concepts of time and quantity in relation to environment.

3.0 Help the exccptional child to chieve a greater feeling of self-estcem
through his competcnce in solving-problems encountered in dally living.

4.0 Stimulate the ability of the child to think quantitatively when con-
: fronted with numerical situations.

5.0 Develop habits of independence and self-help in carrying out assigned
tasks. -

6.0 Usc appropriate teaching techniques to help exceptional chlldren develop
problem-solving strategies,

ART
1.0 Provide simple art techniques to enable children to work with confidence,
1.1 Provide the exccptional child with an opportunity to participate in
: experiences which will add to his knowledge, develop abilities,

and incrcasc his enjoyment of art.

1.2 Crecate first-hand experience in seeing, fecling, and discussing
objects of art,
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7.3 Encourage, plan, and guide creative expression in chiidren at various
stages of development.,

Create In the children a desire for having their surroundings in school,
home, and the community to be more attractive.

2.1 Provide media for self and'group expression and communicatlon,

2.2 Provide media for tension release and other psychological Implica-
tions.

Utilize art In other arcas of the curriculum,

HEALTH AND PHYSICAL EDUCATION

Promote an awareness and concern in the exceptional child for health
factors, physical activity levels, protection from diseases, and freedom

"from accidents.

1.1 Demonstrate good physical and health practices.
1.2 Administer appropriate first ald in an emergency.

1.3 Demonstrate an awarecness of the basic health needs of the child
througyout the developmental period.

1.4 Develop an awareness of the responsibilities of community groups and
agencles, and how they work together in developing a plan for the
health and psychological welfare of all citizens,

1.5 Demonstrate an awareness of the Implications that health contributes
to the physical, social, and emotional maturity of the exceptional
chlld, '

Provide a program of activities which develops and maintains maximum
physical cfficiency in the motor areas,

2,1 Plan and Implement a balanced health program In terms of the needs
of the child at different stages of development,

2.2 Demonstrate an understanding of the cffect of the physical environ-
ment upon lcarning as It relates to the child,

Demonstrate an understanding and apprecliation of the effect good health
and grooming has on the potential occupational competence for the child.,
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4.0 Develop an understanding of the contribution of physical education
activities to self-cxpression.

LANGUAGE ARTS
1.0 Dcmonstrate ability to write and speak clearly, correctly, logically,
and effectively.

1.1 Analyze how man communicates and the skills that are needed for
effective communication,

1.2 Become acquainted with the receptive and expressive means of communi-
cating.

1.3 Demonstrate a practical knowledge of grammar Including spelling,
punctuation, the parts of speech, and sentence structure,

1.4 Demonstrate ability to use legible and organized written material,

2.0 Understand the relationship of the language arts to all other areas of
the curriculum,

2.1 Undersgand the normal development of speech habits and their relat lon-
ship to reading, writing, spelling, and listening.

2.2 Devclop an understanding of the mechanics involved in the written
and spoken language of the child.

3.0 Demonstra.c ability to identify speech and hearing deviations.
3.1 Decvelop a knowledge and understanding of the physical basis for speech,

3.2 Demonstrate ability to diagnose simple language deficiencies through
listening and observing children with speech and hearing defects,

3.5 Demonstrate femiliarity with sources for help in language areas rec-
quiring specialized attention such as specch and hearing handicapped,
mixced dominance, and motor disabilitics.,

3.4 Demonstrate ability to listen and observe with comprechension and
discrimination,

4.0 Dcmonstrate a knowvledge of the mechanics of reading and reading materials,

4.1 Dcwonstrate the ability to select and utilize appropriatce procedures
and materials in the arca of rcading,
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4.2 Demonstrate the ability to use developmental reading materials and
methods that are suitable for the individual child.

4.3 Demonstrate the ability to use appropriate remedial reading fech-
niques and methods most suitable for the individual child.

L.4 Demonstrate the abillity to use appropriate writing materials based
upon the motor skills of the exceptional child.

Demonstrate the techniques involved in word'study as well as the mean-

Iing and functions of words.

MUSIC
Develop a broad background of musical knowledge sulted to each child's
abitity.

1.1 Recognize the forms of music proven most effcctive with exceptional
ch[ldrcn. .

1.2 Help the child develop an awareness of the natural music In the
environment. .

Help the retarded child soclally by partlclpatlon in musical group
activities.

2.1 Utilize music as an emotional outlet for the release of the child's
fiustrations, angers, and fears.

2.2 Develop positive reactions of zhe child to musical activities.

2.3 Help the child devclop a love for music through singling, rhythms,
and listening. )

2.4 lncrcaee motor responses thraugh sense of rhythm, dexterity and free-
dom of movement as well as control of hands, feet, and b-dy,

2.5 Develop the child's ability to recognize upward and downward dircc-
: tion of me!lody.

Strengthen the child's abllity for sclf-expression through the medium of
music, .

3.1 Develop the child's feeling for music.

3.2 Help the child feel and express moods of music.



BEST COPY AVALABLE .

3.3 Recognize and foster musical creativity in exceptional children.

SCIENCE

1.0 Demonstrate an understanding of the fundamental principles in the
biological and physical sciences, .

1.1 Help the chlld in the development of observational and inferential
skills,

1.2 Demonstrate the ability to develop habits of careful observation
and a wholesome interest in the physical environment.

1.3 Demonstrate the ability to develop an acquaintance with and under-
standing of scientific facts that concern health and safety,

1.4 Demonstrate the abllity to develop an understanding of simple
mechanical appliances used iIn the home,

1.5 Be'able to develop in the child an Jnderstandlng of the effect of
weather and cnvironment on dress, work, recreation, food, transpor-
tation, and coumunication,

2.0 Demonstrate the ability to utilize science In the curricula in an
approach cormensurate with the developmental abilities of the excep-
tional child,

2.1 Develop an understanding of the exceptional child's environment and a
knowledge of the various scientific principles necessary to live in
his community.

2.2 Demonstrate an understanding of the value of energy, machines, and
natural resources upon modern living.

SOCIAL STUDIES

1.0 Foster the child's awarcness of himself as a social being, with conse-
quent benefits and responsibilities.,

1.1 Provide information and cxpericnces which will develop attitudes
and habits conducive to family living,
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1.2 Assist the child in developing acceptable social behavior,

1.3 Develop an awarencss in the child of the duties and responsibili-
ties of those in authority and the proper response to authority,

1.4 Develop attitudes of respect for the rights and property of
others.

Develop an understanding of how various units of society are dependent
upon cach other,

2,1 Develop concepts which will foster responsible membership in school
and in the community,

2,2 Develop in the child an understanding of family relat ionships and
of the responsibilities of family members,

2,3 Develop respect for authority in the home and in the community,

2.4 Broaden the child's understanding of his environment through study
of his. home, school, and comwunity,

Help the exceptional child develop an appreclation of his American
heritage through exposurc of significant persons and events in our
Nation's history.

3.1 Promotd an understanding of the contributions of the various races
and nations to the progress of mankind in gencral and of the United
States in particular, .

3.2 Develop an awarcness of the social climate affecting both class-
room .nd out-of-class activitics, and scek out appropriate inter-
group cducation activities which will dispel stercotyped notions
and nurture positive attitudes.

3.3 Enable the mentally retarded pupil to obtain a healthy self-image
so thot he can appreciate his own worth as he moves to understand
and accept people from different backgrounds,

3.4 Display a knowledge of American history and government, an appreccia-
tion of his country and the principles on which It was bullt,

Broadan the child's understanding of current events and acquaint him
with the geographical locale,

Pevelop the ability to translate subject matter expericences into more
effective ways of living in a democratic society, :

5.1 Integrote various arcas of the curriculum to provide a climate which
will cnhance the social growth of cach child,



BEST COPY AVAILABLE o

5.2 Plan and develop a classroom athospherc in which pupils feel free .
to cxpress thelr opinions and challenge idecas,

6.0 Demonstrate an understanding of human relation skills as weil as funda-
mental academic skills.

7.0 Display & knowledge of the nature, importance, and location of natural
resources, and their relation to the economic and aesthetic development
of the state and natlon,

8.0 Exhibit an appropriate awareness of our economic system. including the
production and distribution of commodities, the business cycle, govern-
ment and economic life, ¢nd conflicting econonic systems,

9.0 Devclop an appropriate awareness with the range of duties of adult life
and promote the transfer of knowledge from the classroom to adult )living,

A BASIC SKILLS PROGRAM for students certificated K=12 in Special Education
- shall iInclude:

AREAS S | o HOURS  (30)

Arithmetic

Art

Health and Physical Education
Language Arts

Music *

Sclence

Social Studies

SPECIAL EDUCATION CORE

I NTRODUCT 10H

It is recognized that although educators classify exécptional
children into categorics ir order to provide thom with spectal educational
scrvlgcs,.tbcrc arc comnon bchaviors which both exceptional and normal child-
ren exhibit. Spccial education tecachers should be capable of recognizing and
dealing with these comnon behaviors, The educational progrom for exceptional

children should be buiit on the conmon behaviors, emphasizing the llkenesses
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found in children, and recognizing the differences where it becomes neccsséry
to provide special educational procedures to effectively and efficiently pro;
vide for the exceptional student. Recognition of common abilities in excep-
tional children requires that teachers of all types of exceptional children
have common abilities. The core compctencies are Intended to provide for this,
Each student desiring certification In special education must meet

the core compctency'requiremcnts plus the requirements in a specialization(s).

SPECIAL EDUCAT 10N CORE :

The teacher of exceptional children should demonstrate teaching com-
petence relative to the common behaviors and nceds of these children. in doing
this, he should be able to:

1.0 Demonstrate that the development of services in special education relates
directly to,the social, political, and educational attitude of the
‘culture.

1.1 Relate the historical development of the western world to the
development of special education,

1.2 ldentify factors which contributed to the environmental setting
conduclve to the growth of special education.

1.3 Explain the reasons for the growth of parental support in the
devclopment of special education,

1.4 Justify the existence of the speclal education concept in American

public education, —

1.5 " tdentify the role played by numerous public and private organiza-
tions which promote. special cducation,

1.6 Utilize existing communlity resources and support the development
©of new resources.,

y 2,0 Demonstrate oral and written use of professional terminology in ¢ 2clal
[ p 9

cducat fon.
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Identify the varlous areas of except ionality within special educa-
tion.

3.1 (dentify the general characteristics and speciflc needs of
various types of exceptional children.

3.2 ldentify the common base or element used In defining each area of
exceptionallty.

Scrve as a referral agent in the continuous procési of adapting edu-
cation to fit the child's nceds.

Differentiate between the normal and exceptional child.
5.1 Describe principles of human growth and development.

5.2 Demonstrate the application of the basic theories of learning as .
they relate to the various exceptionalities. '

Apply geneéal cvaluative and assessment techniques to exceptional
children.

6.1 ldentify those Instruments available for measuring intervaria-
bility differences in cxceptional children,

6.2 Administer and Interpret intervariability assessment devices.

6.3 Administer and Interpret ‘informal techniques to determine intra-

variability,

Interact ef fectively with other professionals, para-professionals,
parents, and exceptional children.

7.1 Conduct thc parent-teacher conference.

7.2 Establish a bi-curriculum approved for teaching except ional
children,

7.3 Parilcipate in In-service training programs for other school per-
sonnel,

tdentify gencral legal regulations as they apply to the ficlds of
special cducation.

8.1 Discuss the role of governmental organizations at the federal,
state, and local levels In relation to special education.
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(l(?b.o Employ interpersonal and intrapersonal communication skills that
4 facilitate the cducation of exceptional children,

. t\‘l

9.1 1dentify personal nceds, motivations, and values as they
affect onc's own behavior,

| 9.2 Tolerate and appreclate others!differences from self values,
language, and patterns of behavior,

9.3 Tolerate ambiguity and unpredictability.

9. Maintain a basically optomistic view of human bOtentIal and
, behavior,

9.5 Recognize discrepancies between intentions and consequences of
one's behavior, '

A program to achieve the special education core required of each speciali-

zation shall include:

AREAS HOURS (6)

. SPECIAL I ZATIONS

BEHAVIORAL DISORDERS
(socially Maladjusted-Emotionally Disturbed)

INTRODUCT 101

A behaviorally disordered child Is one whose emotional conditlon
Is medically and psychologically determined to be such that he cannot learn
at o satisfactory level of expectation within the regular school environment
without the provisions of Spécial services., Teachers of the Behaviorally

Disordered child may instruct persons in a variety of cducational scttings,
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Locations may range from an institutional environment to the public schools;
Private facilities and clinics may also serve as educational facilities.
While school age children and youth are the primary focus of the certifica-
tlon process, persons constituting a variety of ages, conditions and place-
ments may profit-from educational interactions with teachers certificated in.

Behavioral Disorders.

DEFINITION

Over a long period of time, emotionally disturbed children may
exhibit onc or more of the following characteristics to a marked degree:
A. An inshility to learn that cannot be primarily explained by

intellcctual, sensory, or health factors,

"B, An inability to build or maintain satisfactory interpersonal
rclationships with peers and teachers,

C. General pervasive mood of anxiety, depression, withdrawal, or
aggression,

D. A tendency to develop physical symptoms, pains, or fears
associated with personal or school problems.

E. Chronically disrcgard social values and rules by substituting
those of their peer group self,

COMPCTENCILS

The teacher of the behaviorally disordered child should be
ablce to:

W 1.0 Andalyze educavional problems related to tho behaviorally disordercd,

&




(5(5) 2.0

: (393.0

1.2

1.3

1.4

15

Ident1fy behavioral characteristics, In terms of excessive,
deflclent, and Inappropriate bchaviors.

Demonstrate through verbal and written medla a knowledge of
the individual cognitive processes, such as memory, hypothesis
formation, and alternative perception.

State the various theories of the ctlology in behavioral |
disorders. '

Analyze and apply appropriate research in the field.

Develop psycho-educational assessments by:

2.1
2.2
2.3

2.

Observing and collecting data.

Assembling case histories.

Being familiar with both formal and informal .testing (such as
the Thamatic Apperception Test, sentence completion, socio-

yrams, behavior scales).

Conducting on-going student assessment,

Conduct an Instructional process that indicates:

3.1
3.2

3.3

A knowledge of varlous curriculum patterns.

Encouragement and support of effective growth, through
familizrity with the various conccptual models of emotional
disturbance, such as:

3.21 Psycho-Dynamic Model.

| 3.22 Learning Model.

3.23 Developmental Model.
3.2 Biological Model,
3.25 Countcr Theory,

3.26 [cological Theory,
3.27 Sociologival Theory,

Establicstment of Instructional objectives.
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3.4 Ability to design remedial instruction,

3.5 Developmeat of clinical/prescriptive teaching responScs to
each child, .

3.6 Compctcnce In matcrial preparation and usc,
(?p)h.o Utilize behavioral dynamics by:

4.1 Conducting Interviews centered around behavioral dynamics,
overt behavior, and coping responses,

L,2 Conducting life~space Interviews,

4,3 Clarifying thought from feeling,

L, Relating to behaviorally disordered children In terms of
physical, psychological and social factors, as well as
individual differences, and to recognize and provide for

these Individual differences,

y 5.0 Demonstrate an ability to facilitate interpersonal and intra=-
personal interaction, .

5.1 Gencrate various educational cnvironments according to the
nceds -of the staff and/or handicapped individual,

5.2 Dcmonstrate verbally and in writing approaches to sclf-
awareness, sclf-acceptance and self-evaluation,

5.3 Utilizc qroups for developing skill in decision making, in
mutual influence, in conflict management,

5. Feel confort in response to inquiring, rhallcnglng. excep-
tional individuals,

AREAS : ' HOURS (12)

HEARING IMPAIRED

INTRODUCT ION

A tcacher of hearing impairved children shall demonstrate com-
petencies and knowledges in the arcas which are considercd fundumental

for tcachers to vork cffectively with these children,
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DEFINITION

. Hearing impaired (dcaf or hard of hearing) Individuals are those .

who require specialized educatlon because of a hearing Impalrmént.

COMPETENCIES

The tcacher of the hearing impalred chlld should be able to:

1.0 Demonstrate a knowledge of the Foundatlons of Education of the Hearling
Impalred.

1.1 Relate historlcal and current developments In education of
. the hearing impaired in the United States and other countries
and the influence of historical developments upon the current
state of the field,

1.2 Analyze national and local issues, trends, and events which
Influencc the education of hearing impaired children.

1.3 State purposes and services of natlonal, state, and local
organizations and government agencies concerned with the
education and welfare of the hearing impaired.

1.4 Evaluate national, regional, state, and local education pro-
grams for the hearing impaired,

1.5 Describe content of nature, ‘issues, and trends of fields
and professions related to education of the hearing impalred,
such as regular education, audiology, and educational
psychology, and the contributions of these fields to educa-
tion of the hearing impalired.

1.6 Analyze Impilcatlons of hearing impairment for the psycholog-
fcal, sociological, vocational, and cducatlonal develoPmcnt
of hearing Impalred lndivlduals.

1.7 Utilize educational, soclologlcal, audiological, psychological
information in educational planning and counscling for
both hearing Impaired children and their parents,

1.8 Locate and utilize resources, reference materials, and pro-
fessional literature In the education of the hearing impaired
and In related ficlds.
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2.0 Explore the relationship of .he physical and psychologlical aspects
of sound to speech and hearing.

2.1 Describe the function of speech, auditory, and visual
mechanisms Involved in communication of normal and patho-
logical organisms, and subsequent concompetent behaviors,

2.2 Analyze the general and specific effects of hearing impalr-
ment upon the production of speech and the reception of
speech and other sounds.

2.3 Demonstrate an awareness of various procedures for testing
hearing and a capabiiity for interpreting test resuits.

2.4 Describe the functionino ~ 1 characteristics of various
) types of amplifying - .. 3pplication to learning and
Iinstructional processes. :

3.0 Explore the theoretical and practical aspects of developing evalua-
tion, and Improving the hearing Impaired child's receptive and
expressive language and his communicative skills,

3.1 Apply the structure of the English language (1inguistics),
the acquisition and use of language’ (psycholinguistics), and
the Implications of these areas for education of hearing impaired
infants, children, and young adults,

3.2 Utll}ie research and other literature on language of the
hearing impalred. : :

3.3 Provide for the acquisition and &evelopment of language skitls
in hearing and In hearing Impaired Infants and children.

3.4 Relate the cause of the disorders of language development,

3.6 Demonstrate methods and procedures of language instructior
for hearing Impalired children, y

3.6 Utilize appropriate Instructional procedures to effect
language learning In hearing impaired children and the
ability to diagnose, correct, and Improve language develop~

. ment In these children.

'3.7 Describe the communication process and the effects of hearing
loss on communication.

3.8 Utilize various modes of communication and combination of
modes (Iisted below) used In teaching hearing impaired ‘ndi-
viduals and a knowledge of methods, procedures, and materi:.s
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used in teaching these modes of communicatlon including the

. use of technlques and materlals appropriate to indlviduals
or groups In the development, dlagnosis, correction, and
improvement of communication abillty:

Reading . Speech
Written communication Fingerspelling
Speechreading The language of signs

Auditory training

L.0 Demonstrate the ablllty to develop and adapt curriculum materlals
and Instructional procedures Including the use of media and instruc-
tional technology, to fit the special educatlonal needs of hearing
impalrments, .

4.1 State the purpose and the nature of curriculum and an under=
standlng of learning and Instructional processes.

4,2 Descrlbe currlculum and Instructional procedures common to
educatlon of the hearing Impaired and regular education,
adaptations of the regular currlculum and instruction for the
hearing Impalred, and aspects of curriculum Instruction unique
to education of the hearing impaired. '

4.3 Plan, implement, and evaluate learning experiences for indi-
viduals and groups, Including the abillty to:

4.31 \1dentlfy learner entry level,

4.32 Conceptualize and formulate objectlves In
behavioral terms.

4.33 Design methods of evaluation based upon measure-
able objectives and utilize data collectlon
procedures.

L.,34 Select, design, produce, and utlllze media,
materlals, and resources appropriate to learner
behavior and lesson objectives.

L.35 Implement apnropriate instructional procedures.

4,36 Evalvate learner responses and revise instruction
appropriately. .

5.0 Demonstrate through observation, partlcipation, clinlcal practlice,
and student teaching, the ability to:

5.1 Utilize facilities, services and programs available for the edu-
cation and counseling of hearing Impaired children and adults.

5.2 Intcract cffectively for Instructional purposes in a learning
sltuation with hcaring impaired individuals or groups at onc
or more teaching levels. :
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5.3 Plan and organize currliculum content in an area of speciall-
zation for effective learning by both individuals and groups
of hearing Iimpalred children, '

AREAS ' . HOURS (18)
MENTAL RETARDATiON

JNTRODUCT 10N

Programs for teachers of meﬁtally retarded children ané youth
provld; those experlences which produce a speciallst for worklng with
retarded children. These programs are given direction and coordinatlon
by teacher trainers in professional education who utilize resources In
- the arts and sc]ence. soclal welfare, and other agencies throughout the
state concerned with habllitation services for exceptional chlldren and

youth.

DEFINITION

Mental retardation refers to subaverage general Intellectual
funétlonlng which originates during the developmental perlod and Is
associated with Impairment In one or more of the following adaptive
behaviors: 1) maturation 2) learning, and 3) social adjustment,

(Source: Rick Heber, American Journal of Mental Deficiency,
Volume 6L, Number 2, September 1959)

COMPETENCIES

The teacher of the mentally retarded child should be able to:
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1.0 Understand that the development of services in the fleld of
mental retardation relates dlrectly to the soclal, political,
and educatlonal attitude of the culture,

2.0

1.1

1.2

1.3

‘.s

1.6

107

1.8

Relate the historical development of the Western world to
developments in the field of mental retardatlon,

ident1fy the factors which contributed to the envlronmentaf
setting conducive to the growth of mental retardation and
speclal education. .
Relate the reasons for the growth of parental support In the
development of speclal education for the mentally retarded,

Just1fy the exlstence of the special education concept for the
mentally retarded in American publlc education.

ldent 1fy the role played by the numerous public and prlvate organl-
zatlons which promote speclal educatlon for the mentally retarded.

Dlscuss the role played by governmental organlzations at the

Federal, State, and local levels in relatlon to special education.

Utillze and help to develop communlty resources pertlnent to the
needs of the mentally rctarded.

Demonstrate e basic understanding of the herltage of our educa-
tlonal' system including the varied philosophical backgrounds
which have given rise to our present public schools,

Identify the varlous areas of exceptlonality contained within the

- fleld of speclal education and their relationship to mental

retardation.

2.1 Use the termlnology in the ficld of mental retardatlon.

2.2 Demonstrate an awareness of the relatlonship of the underlying
characteristics of the mentally retarded with the various types
of excepiionality and normal children.

2.3 Understand the major definitions and classiflcation systems
related to mental retardation.

2.4 tdentify the gencral characteristics and specific nceds o’

various types of cxceptional children as they relate to mental
retardatlon.
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2.5 Demonstrate an understanding of basic research in the field of
' mental retardation.

3.0 Identify the characteristics of the mentally retarded,

3.1 ldentify and discuss etiological factors associated with mental
" -retardation. : : :

3.2 Discuss the definition of mental retardation in reference to
- Individual cases.

3.3. Distinguish the definition of mental retardation from other handi-
capping conditions. . .

3.4 Identify individual differences in the mentally retarded,

3.5 Understand the effect that mental retardation has made on the
social, political, and economic status of our society.

3,6 Serve as a referral agent in the continuous process of adapting
education to fit the mentally retarded child's neceds.

3.7 Realize that educational programs for the mentally retarded should
be based upon the capabilities as well as the disabilities of the
Individual as they relate to learning theory aiid human growth and
development., .

4.0 Develop a pfogram for 2 special class, special school, itinerant
service, and/or resource room to assist in the educational treat-~
ment of the mentally retarded.

L,1 Utilize appropriate curricula methodologies in meeting the
learning and behavioral nceds of the mentally retarded.

4,2 Organize the curricula around meaningful social experliences
utilizing developmental and learning theories.

4,.3 Demonstrate knowledge of curricula devclopment at various levels
to the nature of the task in the teaching of the instructional
areas of reading, writing, spelling, and/or arithmetic.

4. Pprovide for the strengthening and development of academic, pre-
vocatjonal, vocational, and avocational skills and knowledge
according to the necds of the mentally retarded,

4.5 Demonstrate the acquisition and utilization of the general principles
of teaching and of curriculum cevelopment for different educational
levels. '
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4.6 Apply methodélogles necessary to select, develop and evaluate
sequential educational curricula for the mentally retarded.

h.7 Plen, implement, and evaluate an educational program for mentally
retarded children based upon their individual differences,

5.0 Help the rctarded adolescent to develop a posltlve. realistic view
of himself,.

5.1 Understand the need for social and emotional adjustment and to
help the child develop acceptable patterns of behavior. This
- Implies the ability to interpret the behavior of mentally
retarded pupils and to differentiate between socfal and emotional
adjustment and mental retardation.

: 5.2 Understand the causes of maladjustment and the need for counseling
, with the child and hls family, visiting homes and working cooper-
atively with parents.

5.3 Manipulate the child's environment to reduce the influence of
those barriers resulting from differences between his ability
and the expectations of society,

5.4 Assist the child in developing the capabillties for controlllng
Impulsive behavior, _

5.5 Minimize long-term goal striving and place emphasis on a series
of well-defined short-term goals which are reasonable and will
allow each chlld to be successful,

5.6 Relate the need for responsible relationships with members of
the ppposltc sex.,

5.7 Deter.lne that the youth understands what he is striving for, and
help
through the errors one makes.

6.0 Provide those experiences which will allow for the development and
acceptance of reasonable vocatlonal goals and objectives.

6.1 Assist the child in undcrstandlng how to employ health adjustlve
mechanisms in various vocational! sltuations.

© 6.2 Help the child develop an awarencss of the need to be alert to
the attitudes, feelings, and opinions of others and learn to
respect these opinions as sources of possible additional inform-
ation which could be of direct value to their vocational success.
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6.3 Stress the clear assoclation between vocational requirements
and appropriate social and emotional behavior.

6.4 Assist the child In participating in appropriate role positions
In group activities such as leader and member,

- 6.5 Explaln the relationship between authority figures in occupa-
tional groups and workers,

7.0 Design projects which will incorporate some of the learnings
essential for adequate citizenship responsibillties,

7.1 Provide opportunities for association with adults within the
school situations,

7.2 Hold individual conferences when necessary for the purpose of
assessing behavior reactions and suggesting Improvement, '

7.3 Emphasiz: repeatedly what the youth is to do rather than.what
he Is to avoid. '

7.4 Use every opportunity to stress cleanliness and orderliness of
person; combine discussions of appropriate clothing and personal
appecarance with social activities within the group,

7.5 Provide activities which teach the necessity for and the ability.
to get along with other pcople in fulfilling the responsibllity
of good citizenship., .

7.6 Assist the retarded adolescent in developing an understanding of
reasons for laws and rules in our society and the implications
of breaking or violating these established standards. '

8.0 Provide opportunities for the development of skills in line with
special Interests, talents and hobbles,

8.1 Assist the youth in lcarning to budget time for work, recreation
and special activities,

8.2 Provide a variety of rcading materials of high interest-easy
vocabulary content, and combine reading Instruction with all
phases of instruction.

8.3 Tcach science of a practical nature concerning simple, general
scientific phenomena as it effects everyday hcalthful living,

8.4 HModify schedules so that members of the class con JoIn regular
classes or have time allotted for instruction In the shop work,
home cconomics, typing,
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8.5 Work persistently with the group and with Individuals within

the group toward the Improvement cf oral and written language,

8.6 Provide, through proper channels, appropriate part-time work
situations for youth who are ready for this experience,

9.0 Understand the fundamental nature of measurement, the Interpretation
of results of standordized behavioral tests, and the effective
utilization of tests and t'.eir results In the teaching program,

10.0 Understand the psychosoclial characteristics of the mentally retarded
as’'related to their Impact on the family, the school, and society.

AREAS HOURS (12)
PHYS ICALLY HANDICAPPED

INTRODUCT I ON

Problems of the crippled and other health impalred population
overlap with other classifications of children and the education of this
population Is secn as a part of the total educational effort, fhe limita-
tions of physical dexterity, locomotion, and/or vitality produce a multi~-
plicity of psycaological ond Intellectual handicaps. These children may be
affected by one or more sensory, perceptual, language, and/or emotional
problems that in cffect make their conéitlon multidimensional,

A positive cducational environment Is one which allows the child
to achleve his maximal level of functlioning by providing experiences which
promnote his Intellectual, social, and emotional development. Some children
with crippled and other health impaircd conditions can function In regular
classrooms while others require spc;lal services, It Is primarlily for those
chi ldren who réqulrc.such services that teachers are‘:zfﬁned with a specliali-

zatlion or field In COHl, This specialization is bullt upon a strong back-

ground of general education ond child development.,
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" DEFINITION ~

" children who exhibit one or @ combination of these conditions -
neurological Involvement, health haondicaps, muscular problems, and ortho-

pedic disabiiities = come under the classification of crippled and other

health Impalred (COHI).

COMPETENCIES
The teacher of the physical handicapped child should be able to:

1,0 Delincate the physical, psychological, and emotional factors that
affect the learning processes of children who exhibit crippling end
otl.er health Impairing conditions. . ' .

1.1 tdentify deviations from normal patterns of development and
maturation In terms of thelr effects on the child; acknow-
ledging the prescence of secondary deviations or multiple handicaps.

1.2 Dectermine the relationship of the COHI group to that of the
general school population with reference to aims and objectives
of the-educational process.

1.21 Establish realistic goals for children compatible with
Individual limitations.and capabiiities.

1.22 Counsel and guice children In their personal attltudes
toward thelr handicaps. .

1.3 Acquire the besic vocabulary and terminology pertaining to the
ficld of COHI.

1.4 Demonstrate knowledge of the gross anatomical structure of the
central nervous system as related to brain damage and physical
disabillitles.

1.5 Recognize the soclal and emotional problcms of children with
*« grippling and other health impalring conditions.

1.6 Demonstrate an understanding of medical causes, treatment, and
. practices.

1.7 \ldentify speech and communication probiems in children ond the
implications on la~guage development.,
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2.0 Plan and modify the curriculum according to individual differences
with emphasis upon a sequential, functional, program which prepares
the child for adult 1ife and, where possible, independence.

2.1

2,2

2.3

2.h

2.5

~N
o

2.7

Make educational Interpretations from mecical, psychological
and diagnostic recports.

Demonstrate affective techniques in presenting subject matter

in the cognitive arcas of curriculum, correlating instructlon
to provide for the objectives of education of ,the COHI group.

provide compensatory experiences in lieu of first hand
experiences.

Apply mcthods of evaluation, recording and reporting pupli
progress.

2.41 Select and administer tests commensurate with the
handicapping conditions of the child,

2.42 Develop and utilize informal evaluation techniques.
2.43 Maintaln and use cumulative records.

2.44 Report the child's progress to the parents accurately
and objectively.

Plan the child's program through a multi=-disciplinary approach.

2.51 Implement methods to alleviate emotional stress arising
from the handicapping condition.

2,52 Serve as a supportive counselor for parents in imple~
menting a planned program for the child's progress
away from the school environment,

2.53 Make rcferrals to appropriate agencies for professional
services,

2.64 Malintain cooperative relationships with other profes-
sionals concerned with the child's development,

Analyzc methodologies of the curriculum areas in terms of their

application to children who have handicopping conditions,

Demonstrate a knowledge and use of instructional techniques
employed in other fields of special education (e.q., mental
retardotion, lcarning disabilitics).
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3.0 Select, adapt, and utilize appropriate instructional materials anc

equipment;
3.1 Demonstrate a knowlcdge of sources of instructional materials
and equipment,
3.2 ldentify materials approprlaté to the instructional level of
© the child.
3.21 Sclect and use, in a practicum situation, a verlety of
instructional materials.
3.3 Utilize a muiti-media approach to lndlylduallzlng instruction,
3.4 Provide for a sequential curriculum for the child, using appro-

4.0

AREAS

priate teaching aids designed to compensate for the handicap.

Attend to the physical management of the classroom and manipulation of
. specialized equipment,

L.y

h,2

h.3

b.4

Adapt physical objects (furniture, materfals) and position the
child properly (considering braces, balance) for optlmal
learning environment,

Identify the different types of orthopedic equipment and
prothestic devices explaining their purpose and function,
Adapt devices or procedures to compensate for a handicapping
condition,

Crcate o favorable classroom environment; respond appropriately’
to situations resultir from such condl tions as incontinence,
selzurcs, hysteria, - .lcal illness, excessive pain, fear of
unfemilliar treatment,

HOURS (9)
SPECIFIC LEARNING DISABILITIES

INTRODUCT ION

Children with specific learning d1sabllltles constitute a rela-

tively recent addition to special education although such children haove always

been with us. Teachers of children and youth with specific learning disa-

bilities must possess all of the personal characteristics associoted with
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speclalized teachers. They must, however, be different in degree and/or
kind in khelr knowledge and utilization of educatlonal assessment tech-
nlques and remedlial procedures. Other types of exceptlonal children may
pos#ess specific learni.g disabilities és a secondary problem. In this
case, the learning disabllity speclalist wil' assist these students who.

have a number of different handicaps.

DUFINITION

specific learning disabilitics refers to individuals who exhiblit

a disorder In one or more of the basic psychologfcal processes involved In
unders¢ tanding or using spoken or written 1anguage. These may be manifested
in disorders of listening, thinking, talking, reading, writing, spelling or
arlthmetlc. They include conditlons which have been referred to as per-
ceptual handlicaps, brain Injury, minimal brain dstunctlon, dyslexia,
developmental aphaslia, stc. They do not include learning problems which
are due primarily to visual, hearing, or motor handicaps, to mental retard-
atlon, emot lonal distrubance, or to envir-nmental dlsadvaptage.1 Persons
with specific learning disabilitiecs must possess at ieast Jow average
Intelligence and have discrcpancies between thelr potential -and current
performance. The most striking ﬁiffcrcnce is thelr uneven learning pro-

files with marked assets and deficlts.

IThe Sccond Annual Report of the Natlonal Advisory Committce on
Handicapped Children (Junc 1969), J.S. Department of Health, Educatiern
and Welfare. ' L
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" COMPETENCIES

.The teacher of a chll¢ with a specific learning disability

should be able to:

1.0 Interpret the fundamentals of education
1.1 Maintain professional ethics (for example, affiliation with
professional organizations, reviewing current 1iterature*in
the fleld, etc.).
1.2 Maintain a perspective of normal learning behavior,
1.21 Establish realistic goals for each child,

1.3 Develop a curricular sequence for the child at any grade level,

1.4 Identify and analyze major theories of humen growth and
' development, :

1.5 Dlscus; contemporary thought regarding all exceptional children.
1.6 Utilize majo. contemporary learning theories.
1.7 Implement appropriate behavior management approaches.,

2,0 Identify and describe the cducational probiems of persons wlth
specific learning disabilities,

2.1 Help coch child understond his own strengths and weaknesses
8s well as those of others,

2.11 Spot strengths and weaknesses quickly,
".2.12 - Establish realistic goals for each child.

2,2 Dellineate and explain characteriztics, etiologies and taxonomies
of specific icarning disabilities,

2.3 ldentify and discuss contemporary Issucs conceining the major
approaches to amclioration of specific lcarning disabilities,
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2.4 Provide various trcatment procedures prcscribed by other pro-
fesslonal disciplines., For example, physiclans, psychologists,
physical therapists, speech pathologists, etc,

3.0 Screen ond identify persons with speclfic learning disabilities.

3.1 Particlpate In éelectlon of children for the program,

3.11 Demonsirate a knowledge of state and local guidelines
_ for thesc children,

3.11(a) Decfine specific learning disabilities.
3.11(b) Assign eligible children to an.approprlate program,
3.11(c) Maintain a reasonable class or case load.
3.2 Function effectively as a member of an Interdisciplinary team.
3.21 Handle referrals with objectivity and diplomacy.
3.22. Inte. pret owﬁ findings to others,

3.23 Assimilate Into own analyses 'Information and observations
from other disciplines, '

3.3 Administcer and Interpret group and Individual screening devices.
4.0 Assessment and evaluation,

k.1 Interpret background assessment data of new puplls.

L.2 Prépare psycho-cducational evaluations.

k.21 Administer and Interpret formal and informal procedures
designed to systematically assess a child's Intra-
variabllity, (Differences within the child).

h,22 Formulate diagnostic hypotheses based on assessment
data and planning programs for the amelloration of

deflicits,

4,3 Evaluate initial diagnoses and Instructions objectively and
Initiate change where indicated,

5.0 Effectively tcach children with speclflé learning disabilities.

5.1 Set up tentative cbjectives for Instruction of children
regarding short-term goals and long-term goals,




6.0

s.z
5.3
5.4

5.5
5.6

5.8
5.9
5.‘0

5.1]

5.12
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Develop group and individual programs based on ¢linical evalu-
atlons as well as the psycho-educational evaluation prepared.

Recognize the educational setting that would be most profitable
for an individual chiid.

Organize and implement indlvidual and smail group learnling’
experiences.

Plan and implement total curricula.

Make competent decisions on modes of Instruction to attain goals.
Utilize specific techniques as they apply to individual cases.
For example, visual perceptual approaches, psycholinguistic
training, perceptual-motor patterning behavior modification
managements, multi-sensory stimulation, etc.

Select, develop, and utilize mat ‘lals and equipment appropriate
for the individual's problem and/or the learning environr ~t.

‘Plan a teaching environment which would promote the most effec-

tive learning.

Provide suygestions and modiflied materials to teachers and
ancillary personncl, )

Devcloa an efficlent schedule for teaching, assessmeat and
lalson work.

Provide {lexible and contlnuing structure to meet the needs of a
child &~ he moves from one learning situation to another.

5.12(a) Phase students from special to regular proyrams.

Human Relatlions

6.1

Interact effectively with
6.11 Persons in adminlstrative positions.
6.12 Persons In comparable positjons.

6.13 Persons with the community,

" 6.14 Persons In other disciplines.

6.2

Conduct parent conferenc ;.

6.21 Make sugqestions for home~school curricula.
(Bi-curricula approach)
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6.22 Refer parents to other services as indicated,
6.3 Conduct In-service programs for other school personnel,
7.0 Legal llabllitles and responslbllitles;
7,1. Plan programs consistent with state and local guldeilnes.
7.% Séek out services and resources.
7.3 Dcmonstrate a knowledge of legislation as It pertains to speclfic
, learning disabilitles.
AREAS - HOURS (15)

VISUALLY IMPAIRED

I NTRODUCT ION

Teachers of the visually Impaired, which Includes blind and par-
tlallf secing, should have essentially the same educational background as
e}ementary or seconcary teachers In thelr respective teaching fields. In addi-
_tlon, Instructors of the vlsu;lly Impaired should have additional preparation

wh]ch would q&ulify them as specialist In this area,

DEFINITION OF BLINONESS

1. Partially Seeing - this child hos a visual acuity of 20/70
or less in the better.éye after correction and the ability
to use vision as @ major channel of learning.

2, Legally.Blind - this child has a visual acuity of 20/20¢ .r
less in the beiter eye after correction or a peripheral
field so contracted that the widest diameter subtends an
angular distance no greater than 20 degrces,
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COMPETENCIES
- The teacher of the visually Impaired child should be able to:

1.0 Teach from the same baslc educational background as other teachers
certified In their respective areas of elementary or secondary education.

2.0 Describe the historical and current development in education of the
visually Impalred and the Influence of historical developments upon
the current state of the field.

2,1 Demonstrate a working knowledge of basic terminology and
vocabulary commonly used by specialists In the area.

2.2 Demonstrate @ knowledge of basic literature Iin the fleld of
visual Iimpal rment.

3.0 Speclalized knowledge in the following areas:

.3.1 Demonstrote a knowledge of structur: and function of the human
eye and the educational Implications of visual disorders.

3.2 Psychological implications »f blindness.

3.21 Recognize emotional and soclal problems of blindness
and to assist the child to deal with these problems
in a loglcal and constructive manner and/or seck
*‘professional services as needed. '

3.22 Recognize related educational problems which are
often found with the visually impaired.

3.23 Recognize psychological Implications of the visually
Iimpalired child In the home.

3.3 Demonstrate a knowledge of brallle reading and writing as a
means of communication to Include academic brallle and the
Nemith Code (mathematics).

3.4 Explain techniques used In utilization of low vision.

3.41 Dectermine If the child has a stable eye condition by
Ophthamological report.

3.42 Discuss ways.in v.hich students arc able to use residual
cycsight to the fullest extent,

3.5 Dcmonstrate ways In which pre-cane skills are used to assist
- th2 visually Impaired child in orientation and mobility.




4.0

5.0

6.0
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3.6 Explain ways in which the abacus can be used as a calculator
end describe methods of mental arithmetic to the visually
impaired (secondary math and all elementary teachers).

Demonstrate visual screening techniques (1.e. Snellen Chart) used
with pre-schoolers and those in school.

Explain types of programs commonly used In the education of the

visually impalred as follows:

5.1 List the advantages and disadvantages of the Itinerant teacher
progrem, '

5.2 Differentiate between the Itinerant teacher program and the
resource teacher program,

5.3 Explain the operatldn of a self-contalned classroom for the
visually impalred,

5.4 Discuss the advantages and disadvantages of the residentlial
school,

CUrrlcu[um and Methodology

6.1 Explain how the visually Impaired chiid can develop to hls
maximum potential through group activities and Individualized
teachiing. Also explain the importance of allowing the child
to develop at his own rate and not In competition with hlis
classmates. .

6,2 Clte ways in which conmunity resources can faclllitate learning

utilizing the child’s remalning senses to the fullest extent.

6.3 Identify experiences that will aid the child In developing

acceptable social behavior,

6.4 Demonstrate knowledge of braille and large type reading and
writing techniques emphasizing good communication skilis,
Typing should be cmphasi zed,

6.5 Explain ways In which materials especlally developed for
visually Impalred boys and girls can be used effectively,

6.6 Describe orlcﬁtatlon procedurcs utiilzed In assisting the
child to become Independently mobile,

6.7 ctxplaln ways In which skills of dafly living are used by
visually impaired individuals In learning to live independently,
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6.8 Discuss ways In which effective Vistening skills may be
developed.

7.0 lidentify sources and discuss uses of common materials In the educa-
tlton of the visually impaired.

8.0 Identify sources and explain ways In which special equipment can
be used in the education of the visually Impaired.

9.0 Administer and Interpret results of basic tests normally used with
visually Impaired Individuals, l.e. achlievement (not including
. Intelligence and psychological tests),

10.0 Agencies and organizations serving the visually impalred.

10.1 ldentify agencies and orgenizations which provide materials for
the visually Impalred.

10.2 List professional organlzations serving the blind and partially
secing, Discuss basic services provided by each,

Arcas | : | Hours (18)




Appendix C

A SURVEY OF SPECIAL EDUCATION AND PERSONNEL NEEDS
' IN WEST VIRGINIA

ERIC

Full Tt Provided by ERIC.
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Figures for the survey of special education needs and personnel
needs came from data compiled by ecach coJ;ty for the State Department of
Special Education. Data were compiled from all counties except Tucker, for
vhich figures were not available,

The national incidence percentages were used for calculating the
estimated number of exceptional children in the state. Most of the counties
Accepted this figuré for computational purposes although many made footnotes
to indicate that their actual needs surpassed the calculated figures. This
discrepancy between national percentages and actual figures sometimes results
in confusing figute;, as some counties are now actually serving more exceptional
children than the national incidence would indicate even exist.

. Two arcas of handicapping vary consider;bly from national averages.
These are EMR and speech and hearing. By looking at the county reports, it
. becomes evident.that these figures are high because of the actual testing
results submitted by Réane County. The EMR figure for Roane County is based
on the number of children scoring 70 and below in the STS Educational
5evelopment Series of the West Virginia State-County Testing Program. This
reveals a 15% incidence rate for EMR in Roane County.'

Roane COuntyfs figures for speech and language wefe based on screening
and testing result§ for 1/3 of the county's total school population. The
results show 25% of ‘the population.has a speech and/or language impairment,

These large percentages raise the statewide percentage slightly.
However, taken on a county basis, these are very high incidence rates .,
based on testing and screening. If this more accurate method had been employed

on a state-wide basis and for all handicappiug areas, it would scem that a



much higher handicapping 1ncidence would exi;t in the state than figures
compiled here indicate. Referral to the pilot study in.Putnam County
reveals similar situations exist there. )

A summary of calculations for the state population show 48,681
children with one or more of the 11 exceptionalities in the state. Of
this number, 16,787 or approximately 34.5% are currently being served.

This leaves 35,472 or 65.5% who are not served. Using the recommended student-
teacher ratio, 1,403 additional teacher certified to teach in these areas of
exceptionalities are needed. These figures do not necessarily reflect a
teacher shortage but do reflect a shortage of certified teachers in these
particular fields.. |

The attached tables of data 1nd1c§te the numbers of exceptional
children within each of the handicapping are:?.

Data from the county reports indicates there are 9,403 EMR children in
the state. 3,341 or about 207% are c:irrently unserved. This figure is higher
than the difference of served and unserved children because many counties
feel they have more than a 27 incidence ratz. 260 teachers are needed to meet
the needs of these children.,
| There‘are 1,085 TMR children in the state. Currently, 678 TMR
children are being served. About 37.5% are unserved and 53 teachers would
be required to meet existing needs. |

There are now 625 children in West Virginia who are physically
handicapped and 533 or 85.5% are not being served by the schools. Thirty
six teachers are needed in this field, Statistics indicate 2,003 children
are homebound or hospitalized. Currently, 1,211 children, about 56% are
not served. Sixty-two teachers are needed to meet these needs.

Fifteen thousand three hundred two merhers of the school population
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have a speech-languaze problem. At the present time, 6,386 are being served
are b2ing served and 9,806 are not served. .This indicates about 41% are served,
leaving 59% unserved. One hundred seven therapists are necessary to meet

the current needs.

-
1)

There are 5,952 cases of deaf and hard of hearing children in the
state. There are now 223 children being served and 6,537 unserved or about
96.8% of the group are unserved.' Nearly 300 more teachérs are needed in this °
field.

Figures cshow 401 children are blind and partially sighted. There are
now 84 children actually being served and 317 unserved. This reveals about
79% are unserved. ?eventeen additional teachers would be needed to serve

his handicapping area.

Trere are 4168 children with behavioral disorders. There are 162
children now being served and 3,966 not beihg.served. About 96.1% are now
unserved and 169 teachers are needed to meet the existing needs.

Figures reveal 4,239 children with learning disabilities. Six
hundred forty-four cases are now served and 3,799 are unserved. This means
about 85% are not served and 197 teachers are needed to meet these needs.

“ Of the 397 cases of multiple handicapping in the state, 80 are now
served and 363 are unserved. This means aboﬁt 80% are not served and 26
teachers are needed in this arves. |

Figures indicate there are 4,093 gifted children in the state, 3,984
or 98.47% of whom are not served. One hundred sixty-six teachers are needed

to meet existing needs. This is the most neglected of the areas of exceptionality

with only two counties making an effort to serve gifted children.
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ASSESSMENT OF QUALIFICATIONS OF SPECIAL EDUCATION TEACHERS
!N WEST VIRGINIA




BEST COPY AVAILABLE
ASSESSHENT OF u.“JI‘% BLUCATICN TEACHERS IN W232 VIRGINIA

Special educaiion tanchers in vest Virginia nay ve given
any one of sevaral assiznnent cocdes on the Parsonal Service
Schedule. This assizament is based upon thg qualifications
and training of tre teacher in conliance with state certifica-
tion requirements.

The typ2s of endorzoments & teacher nay receive for
certificaticon purposes include: |
PROFESSIONAL CZRTIFICATES: (fully endorsed teachers)

Type 21--Provisional rrofessional

Type 22--FProfessionel

Type 29--Frovisional Professional issued on NTE

PEACHING PERFITS: (teachers who are not endorsed in the field
they are curren<ly teacning; they may or
may not ve en dorsea in some other teaching

| field)
Type 8l--First Class Permit (holder has a degres)
© Type 82--Secord Class Permit ( holder ras 95 hours of college credit)

Pype 83-=Third Class Ferait (holder has 64 c911ege hours)

Type E4--Fourth Class ?ermit (hclder has 32 college hours)

&ype 6l-~7irst Class Temporary Certificate

Type 62--Second Class Temporary Certificate

Type 63--Third Class Temporzry Certificate

OTHER TYP=S OF =NDORS=izNTS:

Type ll--Teacher Education Asscclate

Type 12--3ugervising Teacher A

Type l13--3upervising Teacner 2

Type 01--Provisioral Profession2l (administrative)

crzzive)

Type 02--Frofezsional aizmjaiserasive (~dminis

(1)

ERIC

Aruitoxt provided by Eic:



Types 41, 42, 43--Vocational Industrial Permits or Certificates

A ;eview of the endorsements held by persons teaching
spacial eéucation during the 1971-72.school'year reveals the
information containcd in the attached tables, " BEST k144 AVM[E

A brief summarization of these tables follcws. '

Table I states that of the 477 persons actually teaching
special education, all but 46 hold an AB degree or higher.

All but 2 hold some type certificate from the State Board of
Education. The teachers are endorsed in a variety of subject -
areas and more than helf are endorsed in elementary educétion.
Many teachers have endorsements in more than.one subject area;
therefore, this table primarily shows the diversity of back-
grounds of the persons actually teeching special éducation.

Table I also indicates that 190 persons hold a Type 21
certificate and 194 hold a Type 22 certificate in some teaching

. field, not necessarily special education. ‘One hundred
thirty-nine persons hold a first class permit, 30 have a second

" class permit and 9 have third cless vermits. Therefore, 178

 or about 1/3 of the teachers now teaching special education
hold only permits._'This information is broken dovn nore
specifically in Tabdle 11I.

Table 1II shows the type of special education endorsement
held by persons now teaching special education. A review of
this data :shows that 75 teachers hold Type 21 certificates and
76 teachers hold Type 22 certificates, whiéh are tﬁe fully
endorsed special education certifications. One nundred sixty-

two mor: teacnars no0ld 2 first, seccend, or thiré clzcs poraid

Aruitoxt provided by Eic:

ERIC
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in spgcial education,_ One hundred twenty-four persons cur-

rently teaching special education hold no endorsement of any

type in the field. This is approximately 1/3 of all teachers

now teaching special education. Therefore, 286 teachers in

the field novw are either not endorsed or hold less than professional
endorsements. This is approximately 5/8 of the current teaching
steff. | ' |

Table II also shows that there are nowWw 43 persons teaching

_ speech and hearing in the state, Thirty-seven of these teachers
| are fully endorsed, four hold Type 81 permits and & have.Type
61 permits.,
' Table 1lII shows.the type degrees held by the persons who
hold some type endorsement in special education and are cur-
rently teaching in the field. Two hundred fourteen teachers
_ﬁaﬁe an AB degree or AB pius 15 hours. Only 72 persons hold
a qasters degree or better. Thirty-six persons hold no college
degree at all. All persons with a speech a2nd hearing endorse-
ment hold an AB degree or better.

Table‘IV shows a summary of the endorsements held by
teachers currently teaching in the fegular clessroom bu$ holding
some type of endorsement in special educaticn., Eighty={ive
persons ﬁold some type endorsement, 42 of which are Type 21
endorsements and 17 hold a Type 22 endorsement. Twenty-six
persons hold a first, second or third class permit.

Information regarding perseons holding endorsements for
special educeticn but not assigned aé special education teachers

on 197172 Pzrsnanal Sarvic? iesords is compliled in T2dle Y.

ERIC

Full Tt Provided by ERIC.
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This table indicates that there vere 286 endorsed tezchers who
vere éot teaching in 1972. Of these, 234 were living in the
state of Viest Virginia, . - |

The pupil enrollment in secondary classeé for the 1971=72
acadenic year was 1,944 gtudents who were served by 71 teachers.
This is an average of 27.38 students per teacher,

Statistics show that there were 3,867 students assiéned
to 368 teechers in the primary and intermediate special education’
classes, This is 15,08 students per teacher. Two hundred
seventy-eignt students were enrolled iﬂ courses for physically
handicapped children in the state and were served by 17 teachers

for a pupil~teacher ratio of 16 to 1.

Aruitoxt provided by Eic:
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